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STATEMENT OF PURPOSE
The World History, 500-1500, curriculum is designed to provide students with a rigorous and challenging approach to the study of the political, social,
economic, and cultural traditions of the world from 500-1500. Students will progress from a geographic and cultural approach of history to a more
formal, and thorough chronological and thematic examination of global history with a focus on the rise and fall of civilizations, their long lasting
contributions to humanity, and their timeless universal commonalities. These enduring understandings will be taught within the framework of The
Ancient Americas, The African Kingdoms, The Rise and Spread of Islam, Middle Age China and Japanese Feudalism, and New Europe. Some of the
themes that will be an integral part of instruction include the movement of goods and people, the impact of religion and geography on culture, and
political change on various global societies.
A primary goal of the curriculum is to provide students with a global frame of reference within world history, and to provide students with multiple
opportunities to conduct research, compare historical narratives, and use critical thinking skills to interpret historical events. Literacy skills will be
utilized extensively along with oral communication skills. Students will be encouraged to make relevant connections between the past and the
present. Moreover, the curriculum will serve as an introduction to Grade 9 World History.
On-going assessments were designed to improve literacy skills and afford students with opportunities to take a hands-on approach to learning
through a curriculum that promotes differentiation and multisensory learning. Activities will be differentiated based upon students’ needs and at the
discretion of the teacher.
This course is aligned with the New Jersey Core Curriculum Content Standards for Social Studies, the New Jersey Core Curriculum Content Standards
for Technological Literacy, and the English Language Arts Standards History/Social Studies Grades 9-10 Common Core Standards.
Activities designed for advanced classes will be italicized and indicated by an asterisk.
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THE LIVING CURRICULUM
Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments can serve as
the basis for future revisions. In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the
classroom and to work collaboratively to develop recommendations for curriculum reforms as needed.

AFFIRMATIVE ACTION
During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion,
national origin, or creed. Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the
texts and the instruction inherent in this course.
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COURSE GOALS AND TOPICS
UNITS OF STUDY

ESSENTIAL QUESTIONS

ENDURING UNDERSTANDINGS

STANDARDS

African Kingdoms and
the Rise and Spread of
Islam, 500-1500

a)

How did location impact the development of key cities
of Eurasia, Africa, and the Americas?
b) How are the ways of life of trading partners impacted
by cultural interaction?
c) What unique characteristics of Islam allowed Muslim
traders to establish and maintain trade relations with
otherwise isolated regions of the world.

a)

Cultural diffusion and interaction are associated with global
trade networks.
b) Religious value systems exert a powerful impact on the
development of societies.

6.2
8.1
RH.6-8
WHST.6-8

Middle Age China and
Japanese Feudalism,
500-1500

a)

How did migration, trade, warfare, and the exchange
of ideas affect the development of Medieval Asia?
b) How did the people of Medieval Asia development
important legal and social institutions to ensure order
and guard against outside threats?

a) People develop systems to manage conflict and create order.
b) Global societies are diverse, creating varied perspectives,
contributions, and challenges.

6.2
6.3
8.1
RH.6-8
WHST.6-8

The Fall of Rome and
Rise of Byzantium (5001450)

a) What factors contributed to the eventual collapse of
Western Roman Civilization?
b) How did the Byzantine Empire contribute to the
development of European and Middle Eastern
civilizations?
c) How did the Byzantine Empire contribute to the
development of European and Middle Eastern
civilizations?

a) The study of political, social and economic patterns reveals
continuity and change over time.
b) Although change is always occurring, enduring traditions and
concerns link people across time and space.

6.2
8.1
RH.6-8
WHST.6-8

The Ancient Americas,
500-1500

a)

How did location impact the development of key cities
of Africa, Southwest Asia, and the Americas?
b) How do the beliefs and values of a diverse culture
affect individuals and society?

a) People develop systems to manage conflict and create order.
b) Geography influences needs, culture, opportunities, choices,
interests, and skills.

6.2
RH.6-8
WHST.6-8

SST 508: World History, 500 - 1500

Page 7

UNITS OF STUDY

ESSENTIAL QUESTIONS

ENDURING UNDERSTANDINGS

STANDARDS

Conflict and Crusades:
Europe's Political and
Religious Unrest (7001500)

a)

How might a sense of cultural superiority sometimes
lead to conflict, violence, and genocide?
b) How did England and France create strong political
institutions in Europe in the Middle Ages?

a)

Cultural diffusion and interaction are also associated with
global contact and conflict.
b) Religious value systems exert a powerful impact on the
development of societies.

6.2
6.3
8.1
RH.6-8
WHST.6-8

Changing Europe: The
Revival of Trade and the
Breakdown of Medieval
Society (1000-1500)

a)

How did the technological advancements made
during the Middle Ages transform Medieval society?
b) What were the effects of the plague and the 100
Years War on Medieval society?

a)

Cultural diffusion and interaction are associated with global
trade networks.

6.2
8.1
RH.6-8
WHST.6-8

Introduction to the
Renaissance (1300-1500)

a)

a)

Art and literature are expressions of a civilization's culture
and values.

6.2
8.1
RH.6-8
WHST.6-8

New Europe: The Early
Middle Ages, Spread of
Christianity, and
Feudalism (500-1000)

a)

How did the dominance of the Roman Catholic Church
impact the evolution of European civilization?
b) What factors led to the growth and structure of
Feudalism in Western Europe?

In what ways did literature, art, and science change
during the Renaissance?

a)

Societies and civilizations continually evolve with or without
outside influences.
b) Religious value systems exert a powerful impact on the
development of societies.

6.2
8.1
RH.6-8
WHST.6-8
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EVALUATION / ASSESSMENT
Summative Assessments – are assessments, which are administered at the end of each main topic or unit to assess the student’s
mastery of the proficiencies and content. These assessments can include, but are not limited to, tests, essays, and presentations.
Formative Assessments – are assessments, which are meant to be building blocks leading toward the mastery of the proficiencies.
These assessments can include, but are not limited to debating, open-ended responses, quizzes, application of technology in multimedia
presentations, and student questioning and responding to teacher feedback and guidance. These assessments can be ongoing and will
likely require student reflection and revision in order to achieve mastery.
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GRADING PROCEDURES
Marking Period Grades
Long and Short Term Assessments

80%

May include, but are not limited to:

Tests
Quizzes
Projects
Presentations
Essays
DBQs
Summative Journals

Daily Assessments

20%

May include, but are not limited to:

Active engagement in class activities
Participation in class discussions
Do now responses
Exit Passes
Formative Journals
Homework

Middle School

o
5 day/week
required courses

Quarterly
assessment

Quarterly assessments will take place at the end of each marking period, and will be counted as a major assessment for the marking
period, similar to a unit assessment. No more than 2 assessments will be administered per day during quarterlies and semesterlies.
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS
COURSE PROFICIENCIES
Course:

SST 508

Title:

World History 500-1500

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Core Curriculum
Content Standards, the following are proficiencies required for the successful completion of the above named course.
The student will:
The Ancient Americas, 500-1500
1.
2.
3.
4.
5.
6.
7.

analyze the components of civilizations including government, economics, culture, religion and society and compare the major technological innovations and cultural
contributions of the civilizations of this period and justify which represent enduring legacies.
explain the role of religion and other means rulers used to unify and centrally govern expanding territories with diverse populations.
explain how the locations, landforms, and climates of Mexico, Central America, and South America affected the Mayan, Aztec, and Incan societies, cultures, and economies.
analyze the significance of Mayan architecture, agriculture, writing, astronomy, and mathematics.
analyze the role of religion and economics in shaping each empires’ social hierarchy and evaluate the impact these hierarchical structures had on the lives of various groups
of people.
analyze the reasons for the Aztec rise to power and identify important aspects of Aztec culture.
explain the rise of the Incan Empire and identify key points of Incan culture, with particular attention to how they created technology to survive the harsh conditions of the
Andes Mountains.

African Kingdoms and the Rise and Spread of Islam, 500-1500
8.
9.

10.
11.
12.
13.
14.
15.
16.
17.

determine how Africa’s physical geography and natural resources posed challenges and opportunities for trade and development.
explain how geography influenced the development of the political, economic, and cultural centers of each of the African empires as well as the empires’ relationships with
other parts of the world.
assess how maritime and overland trade routes (i.e., the African caravan) impacted urbanization, transportation, communication, and the development of international
trade centers.
analyze the relationship between trade routes and the development of powerful city-states and kingdoms in Africa.
explain how extended family/kinship and tribal relationships have shaped indigenous African cultures.
analyze the role of religion and economics in shaping each empire’s social hierarchy, and evaluate the impact these hierarchical structures had on the lives of various groups
of people.
identify the cultural and economic accomplishments of the Kingdom of Aksum.
identify the characteristics of the kingdoms of Ghana, Mali, and Songhai, and analyze the economies of each.
explain the role of Great Zimbabwe in the East African gold trade.
analyze the rise and spread of Islam and how it unified societies and how they became major sources of conflict.
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18. examine the physical features of Southwest Asia and analyze how its location influenced trade and the spread of Islam.
19. analyze the scientific contributions of Islam's "Golden Age" and the development of Muslim art and literature.
20. analyze how cultural interaction between the Muslim and African world affected the development of the Mali and Songhai empires.

Middle Age China and Japanese Feudalism, 500-1500
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

explain how the locations, landforms, and climates of Asia affected the Chinese, Mongolian, and Japanese societies, cultures, and economies.
analyze the causes and effects of the Tang dynasty's bureaucratic political system on trade, arts and literature, and architecture.
identify foreign, domestic, and military factors which brought about the fall of the Tang dynasty and the rise of the Song dynasty.
describe the effects the academic merit system had on the development of the Song dynasty's government, society, and economy.
explain the effects technological advancements in agriculture had on population density patterns and urbanization during the Tang and Song dynasties.
assess how maritime and overland trade routes (i.e., the Silk Road and Grand Canal) impacted urbanization, transportation, communication, and the development of
international trade centers.
explain the military and political tactics utilized by the Mongols which led to their conquest and control of Eurasia.
assess the impact the Mongol Empire's political structure had on social organization and commerce.
assess the impact Chinese religion and culture had on the development of Southeast Asian and Japanese early societies and traditions.
determine the effect Chinese religion and philosophy had on social and political order during the Tang and Song Dynasties as well as the Mongol Empire.
analyze the role Chinese advancements in technology played in the growth of industry, trade, and foreign diplomacy.
identify the changes in political organization and foreign policy under the Ming Dynasty and analyze the extent to which they constitute a reversal of Mongol rule.
determine how the leading factors of political unrest and warfare led to the development of feudalism in Japan under a warrior aristocracy.
explain the effect the growth towns had on the development of lasting cultural and artistic traditions in feudal Japan.

The Fall of Rome and Rise of Byzantium (500-1450)
35.
36.
37.
38.
39.

analyze military, political, economic, and social factors which contributed to the fall of the Roman Empire and the rise of Byzantium.
describe how the geographic location of Constantinople affected its position as a military stronghold and strengthened its economy through expansive trade.
explain how the Justinian code of law extended the power of the Byzantine Empire through the use of political, economic, and religious authority.
determine how the emergence of Eastern Orthodox Christianity in Byzantium affected the empire's cultural and political development.
examine the lasting heritage of the Byzantine Empire as an amalgamation of Christian religious beliefs, Greek science, philosophy, and art, and Roman achievements in
engineering and law.
40. analyze military, political, economic, and social factors which contributed to the fall of the Byzantine Empire.

New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
41.
42.
43.
44.
45.
46.
47.
48.

identify how the geographic location and natural resources of Western Europe created a frontier land during the early Middle Ages.
examine the political, economic, and social factors that allowed Germanic kingdoms to gain power in the early middle ages.
analyze the religious, political, military, and scholastic factors which led to Charlemagne's unification and rule of Western Europe.
explain how the military and invasion tactics utilized by the Vikings, Magyars, and Muslims caused the collapse of Charlemagne's European empire
analyze how the Church and its religious servants shaped Medieval life through missions, architecture, and social work.
examine the ways in which the Church spread and solidified its authority over secular and spiritual life in Medieval society.
analyze how the combination of economic prosperity and weakened discipline within the Church led to religious reform.
describe the effect Christian persecution and prejudice had on the Jewish population of Medieval Europe.
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49. explain how Feudalism shaped Medieval society and politics through the establishment of mutual obligation and social stratification.
50. assess the effect warfare had on the development of Feudal society.
51. identify the role the manor played as the heart of the Medieval economy.

Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)

52. explain the political, economic, and social means European monarchs used to centralize royal power in Medieval Europe.
53. analyze the contributions of European monarchs to the development of political ideology and government traditions.
54. describe the factors which contributed to the ongoing struggle for power between secular and religious leaders during the Middle Ages and their effect on Medieval society
and politics.
55. assess the extent of the Church's supremacy over secular society at the height of its power.
56. analyze the long term and immediate political, religious, social, and economic causes of the Crusades.
57. examine the long term and immediate political, religious, social, and economic effects of the Crusades.
58. analyze the ways in which religious fervor led to persecution in Europe and the effects it had on the economy and culture of Medieval society.
59. identify the methods Christians used in Spain to carry out the Reconquista.

Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
60.
61.
62.
63.
64.
65.
66.
67.
68.

assess the technological factors which contributed to an agricultural revolution during the high Middle Ages and its impact on the revival of trade.
analyze the impact the revival of trade had on commerce, social structure, and the development of towns.
examine the contribution guilds played in the rise of the merchant class and the growth of Medieval cities.
describe how improvements in political and economic conditions caused an expansion in education, literature, art, and architecture.
analyze how the emergence of Medieval universities advanced and spread learning in the areas of philosophy, science, and mathematics previously lost to Western Europe
after the fall of Rome.
explain the social upheaval and economic decline experienced in Medieval Europe as a result of the Black Death.
analyze the spiritual crisis, scandals, and divisions experienced by the Church during the late Middle Ages as a result of the Black Death and a weakened moral authority.
assess how economic and political rivalry combined with a growing sense of national pride, brought about the Hundred Years War between England and France.
determine the major turning points of the Hundred Years War and analyze how the political, social, and technological effects contributed to the breakdown of feudal
society.

Introduction to the Renaissance (1300-1500)

69. analyze the cultural transformation experienced by Medieval Europe at the start of the Renaissance.
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Ancient Americas – 500-1500
Essential Question(s):
Enduring Understanding(s):

a) How did location impact the development of key cities of Africa, Southwest Asia, and the Americas?
b) How do the beliefs and values of a diverse culture affect individuals and society?
a) People develop systems to manage conflict and create order.
b) Geography influences needs, culture, opportunities, choices, interests, and skills.

Ancient Americas – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

The student will be able to:

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Students will:

1. analyze the components of
civilizations including government,
economics, culture, religion and
society and compare the major
technological innovations and
cultural contributions of the
civilizations of this period and justify
which represent enduring legacies.
2. explain the role of religion and other
means rulers used to unify and
centrally govern expanding territories
with diverse populations.

6.2.8.C.4.b
8.1.8.A.3
RH.6-8.8

•

create group PowerPoint presentation
on one aspect of Maya, Inca, and
Aztec society, i.e. religion, which
outlines the major contributions of
each civilization in that area.

Outline and
assessment
rubric

Supplementary reading
material necessary

6.2.8.A.4.a
RH.6-8.1, 4, 9
WHST.6-8.1,
4, 5, 9

•

read article on Maya Ball Game
practices and write an analytical
paragraph response explaining the
unifying role of religion and
rituals/games in Maya society.

Rubric for
paragraph/essay

Provide pictorial
representation of
Ball Game to
further understanding.

3. explain how the locations, landforms,
and climates of Mexico, Central
America, and South America affected
the Mayan, Aztec, and Incan
societies, cultures, and economies.

6.2.8.B.4.h
RH.6-8.7, 8

•
•

*complete a five-paragraph essay.
create a political and physical map of
each region with a focus on trends in
population density patterns.

•

analyze text using guided questions to
identify how the geography influenced
the development of each culture.

Accuracy of
maps and
responses to
analysis
questions

Special purpose
atlas maps and
supplementary
secondary
sources on
climate, regional
difference,
landforms, and
population
density.

SST 508: World History, 500 - 1500

Page 14

Ancient Americas – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

The student will be able to:
3. (continued)

4. analyze the significance of Mayan
architecture, agriculture, writing,
astronomy, and mathematics.

5. analyze the role of religion and
economics in shaping each empires’
social hierarchy and evaluate the
impact these hierarchical structures
had on the lives of various groups of
people.

6.2.8.C.4.b
8.1.8.A.1
RH.6-8.1, 7

6.2.8.D.4.b
RH.6-8.1, 2, 5

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

Students will:

•

create a blueprint for a Maya
temple/pyramid, irrigation system, or
commemorative stone stele.

Rubric for
project

•

answer analysis questions concerning
advancements in Maya architecture
after screening History Channel's
Engineering an Empire: Maya Death
Empire.

Completed
questions
Class discussion

•

create a brochure of Mayan city-states
using Microsoft Publisher.

Rubric for
brochure

•

create a Mayan glyph poster.

•

complete calendar activity (Write
agricultural prediction based on
calendar using Mayan “glyphs”).
create first person perspective journal
from the point of view of a single
member of a civilization's society
witnessing specific historical/cultural
religious event such as a festival,
burial, sacrifice, etc.

Rubric for
poster
Completed
calendar

•

Outline and
rubric for
journal
assessment

TEACHER
NOTES
Reinforce map
skills- key,
symbols, scale,
etc.
Will need
supplementary
reading material,
pictorial
representation of
structures,
Engineering an
Empire video.

Supplementary
reading material
necessary.
Background in
formal writing
techniques.
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Ancient Americas – 500-1500
PROFICIENCY / OBJECTIVE

The student will be able to:

6. analyze the reasons for the Aztec rise
to power and identify important
aspects of Aztec culture.

7. explain the rise of the Incan Empire
and identify key points of Incan
culture, with particular attention to
how they created technology to
survive the harsh conditions of the
Andes Mountains.

STANDARDS

6.2.8.C.4.b
RH.6-8.9
WHST.6-8.2

6.2.8.C.4.b
8.1.8.A.5

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

Students will:

•

read a primary source from one of the
Spanish conquerors and discuss how
they viewed Aztec culture (sacrifice
and its role (fear).

•

*write a poem from the perspective of
the Aztec people.

•

create timeline of the rise of the Aztec
Empire.

•

in groups, create posters that describe
the methods developed by the Inca for
farming at high altitudes.

•

*create posters with written
explanations using Google Docs or
Glogster.

EVALUATION/
ASSESSMENT

Contributions to
class discussion
and poem and
timeline rubric

TEACHER
NOTES
Stress use of
primary source
analysis

Teacher-created
rubric
Teacher-created
rubric
Poster rubric

Move from
group to group
to evaluate
comprehension
and
participation
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African Kingdoms and the Rise and Spread of Islam – 500-1500
Essential Question(s):

Enduring Understanding(s):

a) How did location impact the development of key cities of Eurasia, Africa, and the Americas?
b) How are the ways of life of trading partners impacted by cultural interaction?
c) What unique characteristics of Islam allowed Muslim traders to establish and maintain trade relations with otherwise isolated
regions of the world.
a) Cultural diffusion and interaction are associated with global trade networks.
b) Religious value systems exert a powerful impact on the development of societies.

African Kingdoms and the Rise and Spread of Islam – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

The student will be able to:
8. determine how Africa’s physical
geography and natural resources
posed challenges and opportunities
for trade and development.

6.2.8.B.4.c
6.2.8.B.4.e
RH.6-8.1, 7

9. explain how geography influenced
the development of the political,
economic, and cultural centers of
each of the African empires as well as
the empires’ relationships with other
parts of the world.

6.2.8.B.4.a
RH.6-8.7
WHST.6-8.1,
2, 3, 4, 5, 9

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Students will:
•

create a map of Africa and include the
location of all major Ancient African
kingdoms.

Accuracy of map
Quality of previews
and predictions
demonstrating
analytical thinking
skills
Teacher-created
rubric

•

use map to predict impact on trade,
development, etc. in the form of a web
diagram.

•

create a travel guide identifying major
cultural and geographic features of
each empire.

•

create a natural resource map of Africa
with prediction of effects resources will
have on society

Completed map

•

*complete an essay answering one of the

Teacher-created
rubric

following: A) “How did geography influence
the development of the political, economic,
and cultural centers of each of the African
empires? B) “How did geography impact
the relationship between African empires
and other parts of the world?”

Reinforce map
skills- key,
symbols, scale, etc.

Bring in sample
travel guides as
models.
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African Kingdoms and the Rise and Spread of Islam – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

The student will be able to:

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

Students will:

EVALUATION/
ASSESSMENT

TEACHER
NOTES

10. assess how maritime and overland
trade routes (i.e., the African caravan)
impacted urbanization,
transportation, communication, and
the development of international
trade centers.
11. analyze the relationship between
trade routes and the development of
powerful city-states and kingdoms in
Africa.
12. explain how extended family/kinship
and tribal relationships have shaped
indigenous African cultures.

6.2.8.B.4.b
RH.6-8.2, 9

•

create merchant travel journal with
accompanying maps.

Teacher-created
rubric

Can use as
geography
assessment as well

6.2.8.C.4.d
8.1.8.A.5
RH.6-8.7

•

complete library research project and
oral presentation on the major African
Kingdoms.

Project outline,
resource notes,
assessment rubric

Set up media
center lesson to
discuss use of
resources

6.2.8.D.4.a
RH.6-8.2

•

Task sheet, public
speaking lesson and
rubric

Need to develop
oratory skills

13. analyze the role of religion and
economics in shaping each empire’s
social hierarchy, and evaluate the
impact these hierarchical structures
had on the lives of various groups of
people.

6.2.8. D.4.i
6.2.8.C.4.d
RH.6-8.3, 4,
10
WHST.6-8.1,
2, 3, 4, 5, 9

•

read samples of African storytelling and
perform their own piece demonstrating
knowledge of African culture and oral
traditions.
read about and analyze the East African
gold trade and answer guided
questions.

Teacher-created
rubric

•

write 3 paragraph analysis paper in
response to a document based
question.

Analytical writing
rubric

Tie back to Maya
journal writing
assignment. Have
students pull from
workfolders and
reflect on previous
performance

•

*write 5 paragraph analysis paper in
response to a document based
question.

Analytical writing
rubric
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African Kingdoms and the Rise and Spread of Islam – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

The student will be able to:

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Students will:

14. Identify the cultural and economic
accomplishments of the Kingdom of
Aksum.

6.2.8.D.3.e
RH.6-8.2,7
WHST.68.1,2,3,4,5,9

•

create script for an Aksum museum
exhibit. Their scripts will contain
pictorial representations of the cultural
and economic artifacts displayed.

Teacher-created
rubric

Show students and
interactive
museum website
as inspiration

15. identify the characteristics of the
kingdoms of Ghana, Mali, and
Songhai, and analyze the economies
of each.

6.2.8.D.4.c
6.2.8.D.4.i
8.1.8.A.1, 5
RH.6-8.2, 7, 8
WHST.6-8.1,
2, 3, 4, 5, 9

•

research and write a profile or digital
Facebook profile for one of the famous
West African leaders and have class
create a book of these leaders.

Teacher-created
rubric

No real accounts
may be created

16. explain the role of Great Zimbabwe in
the East African gold trade.

6.2.8. D.4.i
6.2.8.C.4.d
RH.6-8.3, 4,
10
WHST.6-8.1,
2, 3, 4, 5, 9

•

read about and analyze the East African
gold trade and answer guided
questions.

Answers to questions
and class discussion

Teacher generated
questions

•

write 3 paragraph analysis paper in
response to a document based
question.

Analytical writing
rubric

•

*write 5 paragraph analysis paper in
response to a document based
question.

Analytical writing
rubric

Need lesson on
how to analyze a
primary source
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African Kingdoms and the Rise and Spread of Islam – 500-1500
PROFICIENCY / OBJECTIVE

17. analyze the rise and spread of Islam
and how it unified societies and how
they became major sources of
conflict.

18. examine the physical features of
Southwest Asia and analyze how its
location influenced trade and the
spread of Islam.

STANDARDS

NJCCC
Tech.
Standards

6.2.8.B.4.c

6.2.8.B.4.b
6.2.8.B.4.f
6.2.8.D.4.a
WHST.68.1,2,3,4,5,9

8.1.8.A.4

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

•

plan a pilgrimage to Mecca
demonstrating knowledge of the 5
pillars of Islam.

•

create a timeline cube on major events
of Islam.

•

*research the Ottoman empire and
write an essay in which they explain the
rise and fall as well as highlight the
major contributions.
create trade booths for the Great Fair
at Thessalonica demonstrating lasting
cultural advancements and
contributions of Islam.

Teacher-created rubric

•

create a cause and effect chart related
to the various geographical features of
Arabia and their connection to trade
and spread of Islam.

Completed chart
Class discussion

•

*answer the following in essay format:
“How did the physical features of
Southwest Asia influence trade and the
spread of Islam?”

Teacher-created
rubric

•

Teacher-created rubric

Teacher-created rubric

Teacher observation
Peer evaluation

TEACHER
NOTES
History Alive has
charts on tenets
of Islam. Find
primary source
Hajj diaries.
Need to go over
effective
analytical writing
techniques.

Review concept of
cause and effect
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African Kingdoms and the Rise and Spread of Islam – 500-1500
PROFICIENCY / OBJECTIVE

STANDARDS

NJCCC
Tech.
Standards

The student will be able to:

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Students will:

19. analyze the scientific contributions of
Islam’s “Golden Age” and the
development of Muslim art and
literature.

6.2.8.C.4.e
RH.6-8.7

20. analyze how cultural interaction
between the Muslim and African
world affected the development of
the Mali and Songhai empires.

6.2.8.D.4.a
6.2.8.C.4.e
RH.6-8.2,4,6

8.2.8.A.4

•

create exhibits for a science and
literature fair consisting of lasting
Muslim advancements and
contributions.

Teacher-created
rubric

Need primary
source reading
materials and
depictions of
scientific
advancements

•

read "Mansa Musa: The Lion of Mali"
and answer reading comprehension
questions concerning cause and effect
relationships between the spread of
Islam and the development of West
African society and culture.

Accuracy of reading
comprehension
question responses.

Consult reading
specialist for
question
construction
techniques
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Middle Age China and Japanese Feudalism (500 -1500)
Essential Question(s):

Enduring Understanding(s):

a) How did migration, trade, warfare, and the exchange of ideas affect the development of Medieval Asia?
b) How did the people of Medieval Asia development important legal and social institutions to ensure order and guard against
outside threats?
a) People develop systems to manage conflict and create order.
b) Global societies are diverse, creating varied perspectives, contributions, and challenges.

Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
21. explain how the locations,
landforms, and climates of Asia
affected the Chinese, Mongolian,
and Japanese societies, cultures,
and economies.

22. analyze the causes and effects of
the Tang dynasty’s bureaucratic
political system on trade, arts and
literature, and architecture.

NJCCC
Tech.
Standards

•

8.1.8.A.1,5

TEACHER
NOTES

The students will:
•

6.2.8.a.3.a
6.2.8.B.4.f
6.3.8.B.1
8.1.8.A.1, 5
WHST.6-8.1, 2, 3,
4, 5, 9

6.2.8.B.4.b
6.2.8.C.4.a
6.2.8.D.4.c
RH.6-8.2,4,6
WHST.6-8.1,
2,3,4,5,9

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

•

complete a physiographic map of
Asia displaying the location of
major landforms and other
physical features.

Teacher-created rubric

complete a research project on
historical and current tsunami
disasters in order to understand
the consequences of the disasters.
Determine and make
recommendations on how
countries can make affected areas
safer in anticipation of future
tsunamis.
write biographies examining the
rule and contributions of Tang
Gaozu, Tang Taizong, and Wu
Zhao.

Teacher-created rubric

Rubric for biography
project

Compare to previous
physiographic maps
(Latin America)
Work with Science
department on cross
curricular tsunami
project

Glogster can be used
to create interactive
poster biographies

SST 508: World History, 500 - 1500

Page 22

Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:

23. identify foreign, domestic, and
military factors which brought
about the fall of the Tang dynasty
and the rise of the Song dynasty.

6.2.8.C.4.b
RH.6-8.2, 4, 6

•

read secondary source on the fall
of the Tang and rise of the Song
and answer guided reading
questions.

Teacher observation of
student discussion
Q and A written and
verbal responses

Provide vocabulary to
be used for the rest of
the unit

24. describe the effects the academic
merit system had on the
development of the Song
dynasty's government, society,
and economy.

6.2.8.C.3.b
6.2.8.A.4.a
6.3.8.C.1
8.1.8.A.1, 5
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

•

write first person perspective
journal and outline the exam
preparation of a scholar-official
studying for the civil service
examination.

Teacher-created rubric

http://afe.easia.colum
bia.edu/cosmos/irc/cl
assics.htm - The
Confucian Classics and
the Civil Service
Examinations

•

create a mock civil service
examination.

Teacher-created rubric

•

contact local officials, i.e. police,
mayor’s office, fire marshal, to
compare and contrast historical
civil service exams to current
exams.

http://www.ducksters
.com/history/china/civ
il_service_government
.php - Ancient China
brief history on The
Civil Service
examinations

•

*complete a research project in
which they work in groups to
complete the civil service exam.
create government distributed
instructions on rice farming
inspired by primary sources from
the 1100's and compare to rice
farming methods of today.

Teacher observation of
student discussion and
rubric for farming
activity

Extension activity on
comparing other
countries' government
produced ads

25. explain the effects technological
advancements in agriculture had
on population density patterns
and urbanization during the Tang
and Song dynasties.

6.2.8.C.4.a
6.2.8.C.4.b
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

•
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Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
26. assess how maritime and overland
trade routes (i.e., the Silk Road
and Grand Canal) impacted
urbanization, transportation,
communication, and the
development of international
trade centers.

6.2.8.B.4.b
6.2.8.D.3.c
6.2.8.C.4.a
6.2.8.D.4.g
8.1.8.A.3
WHST.6-8.1, 2, 3,
4, 5, 9

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

Teacher-created rubric

•

participate in a Silk Road
simulation trade activity.

•

draw map of Canal System created Teacher-observation
Completed map
under the Tang and Song
Class discussion
dynasties with illustration/lists of
goods traded along the
waterways.
Teacher-created rubric
complete an analysis paper on
cultural and economic effects of
the Silk Road and Grand Canal.
Teacher-created rubric
*complete a Prezi or PowerPoint
presentation on the cultural and
economic effects of the Silk Road
and Grand Canal.

•

6.2.8.D.4.a
8.1.8.A.1, 5
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

TEACHER
NOTES

The students will:

•

27. explain the military and political
tactics utilized by the Mongols
which led to their conquest and
control of Eurasia.

EVALUATION/
ASSESSMENT

•

complete a chronological
expansion map of Mongol
conquests and rule.

Completed map
Class discussions

•

*write a reaction paper to primary
source collection of Ghengis Khan
quotes on rule.

Teacher-created rubric

1.

Silk Road simulation
works best as
extensive
interdisciplinary
project
Students can choose
between map and
essay
http://www.amnh.org
/content/search?Searc
hText=silk+road&x=0&
y=0 - American
Museum of Natural
History – teacher
resources relating to
the Silk Road.
http://www.penn.mus
eum/silkroad/resourc
es.php - Teacher
resources for the Silk
Road, sponsored by
the University of
Pennsylvania.
Need lesson on how
to analyze primary
sources, use them as
evidence, and cite
quotes in essay.
http://history.culturalchina.com/en/183Hist
ory5357.html - Art of
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Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech.
Standards

27. (continued)

SUGGESTED ACTIVITY

6.2.8.D.4.c
6.8.2.D.4.g
6.2.8.B.4.b
WHST.6-8.1, 2, 3,
4, 5, 9

29. assess the impact Chinese religion
and culture had on the
development of Southeast Asian
and Japanese early societies and
traditions.

6.2.8.B.4.f
6.2.8.D.4.c
6.2.8.D.4.j
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

•

8.2.8.B.1

TEACHER
NOTES

The students will:
•

28. assess the impact the Mongol
Empire’s political structure had on
social organization and commerce.

EVALUATION/
ASSESSMENT

complete a poster board or
brochure activity highlighting
Mongol expansion and Ghengis
Khan quotes on rule.
create a travel journal of Marco
Polo’s journey along the Silk Road
and comments on social structure
and accomplishments of
Mongolia.

Teacher-created rubric

War under Genghis
Khan

Teacher-created rubric

Can “jigsaw”
assignment based on
where Polo is along his
journey and combine
class journals into one
book
Tale of Genji can be
used as LAL reading
comprehension
reinforcement. Work
with LA teachers to
formulate questions.

•

compare and contrast chart of
Chinese civilization vs. Korean
empires.

Chart assessment task
sheet

•

read primary source "Murasaki
Shikibu: The Tale of Genji" and
answer reading comprehension
and analysis questions.

Reading
comprehension
questions,

•

draw models of Chinese and
Japanese capital cities of Chang'an
and Nara with written analysis of
similarities and differences.

Rubric for model city
assessment

•

participate in an interactive Mock
Japanese Tea Ceremony.

Written discussion
questions on tea
ceremony
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Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:

30. determine the effect Chinese
religion and philosophy had on
social and political order during
the Tang and Song Dynasties as
well as the Mongol Empire.

6.2.8.A.4.a
6.2.8.D.4.b
8.1.8.A.1, 4
WHST.6-8.1, 2, 3,
4, 5, 9

6.2.8.D.3.d
6.2.8.D.3.e

•

complete a comparison chart of
thought systems and religions in
Asia which includes founders, key
values, and lasting influences.

Task sheet and rubric
for Chinese thought
assessment

Project can revolve
around current events
concerning lasting
Asian values (i.e the
Tao of Pooh)

31. analyze the role Chinese
advancements in technology
played in the growth of industry,
trade, and foreign diplomacy.

6.2.8.D.3.b
6.2.8.B.4.f
6.2.8.B.4.a
6.2.8.B.4.e
RH.6-8.1, 2, 4, 6,
7, 8, 9
WHST.6-8.1, 2, 3,
4, 5, 9

8.1.8.A.1, 3,
4, 5

•

create a PowerPoint presentation
on the contributions of China's
Golden Age.

Rubric for PowerPoint
presentation

Student survey of
which contributions
they prefer so that
presentations utilize
student interest but
are also differentiated.

•

•

32. identify the changes in political
organization and foreign policy
under the Ming Dynasty and
analyze the extent to which they
constitute a reversal of Mongol
rule.

6.2.8.D.4.b
6.2.8.A.4.A
6.2.8.A.4.b
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

•

•

participate in a Chinese science
fair with displays including
inventions such as the compass,
porcelain, silk, calligraphy, clocks,
gunpowder, block printing, and
architectural styles.
*answer the following in a journal
entry: “Which invention do you
feel had the biggest impact on the
growth of industry and trade?”
create a zoo exhibition which
included animals brought back
from Zheng He's maritime
exploration.
create a travel map tracking the
voyages of Zheng He.

Chinese invention fair
rubric and teacher
observation of student
discussion
Teacher-created rubric

Zoo exhibit rubric

Travel map analysis
questions

http://science.howstu
ffworks.com/innovatio
n/inventions/10ancient-chineseinventions.htm#page=
1 - List of top 10
Ancient Chinese
Inventions
Blue print of zoo
layout exhibitions can
be used as project
format
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Middle Age China and Japanese Feudalism (500-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech.
Standards

32. (continued)

33. determine how the leading factors
of political unrest and warfare led
to the development of feudalism
in Japan under a warrior
aristocracy.

6.2.8.A.4.a
6.2.8.A.4.b
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5, 9

8.2.8.B.2

SUGGESTED ACTIVITY

6.2.8.C.4.a
6.2.8.D.4.j
8.1.8.A.1, 4, 5
RH.6-8.1, 2, 4, 6,
7, 8, 9
WHST.6-8.1, 2, 3,
4, 5, 6, 9

TEACHER
NOTES

The students will:
•

complete an analysis paper
arguing the extent to which Ming
policies constituted a complete
reversal of those under the
Mongol Empire.

Analysis paper writing
rubric

•

write an analysis paper on the
causes of Japanese feudalism.

Feudalism analysis
paper rubric

•

illustrate Japanese Samurai with
accompanying critical analysis of
the strengths and weaknesses of
his armor.

Teacher observation of
student discussion on
Samurai assessment

•

34. explain the effect the growth
towns had on the development of
lasting cultural and artistic
traditions in feudal Japan.

EVALUATION/
ASSESSMENT

•

create pyramid displaying the social
organization and hierarchy of feudal
Japan with written descriptions of
each level.
conduct group research project on
Japanese Kabuki Theater which
includes text resources, visual aids,
costume designs, and audio
recordings.

•

research the history of Japanese
Haiku poetry and write their own with
accompanying illustration.

•

create Japanese scroll of historical
event which includes Chinese
influenced illustration.

Social stratification
pyramid rubric

Rubric for Kabuki
Theater Assessment

Haiku rubric

Japanese scroll rubric

History Channel's
greatest warrior
special on the Samurai
as visual resource for
armor/weapons
project
http://www.history.co
m/videos/samurai#sa
murai - short
informational video
courtesy of the History
Channel

Can present theater
pieces as extension
activity
Illustrations for poetry
and scroll can be done
with art classes, haiku
poetry performances
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The Fall of Rome and Rise of Byzantium (500-1450)
Essential Question(s):

Enduring Understanding(s):

a) What factors contributed to the eventual collapse of Western Roman Civilization?
b) How did the Byzantine Empire contribute to the development of European and Middle Eastern civilizations?
c) How did the Byzantine Empire contribute to the development of European and Middle Eastern civilizations?
a) The study of political, social and economic patterns reveals continuity and change over time.
b) Although change is always occurring, enduring traditions and concerns link people across time and space.

The Fall of Rome and Rise of Byzantium (500-1450)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
35. analyze military, political,
economic, and social factors which
contributed to the fall of the
Roman Empire and the rise of
Byzantium.

6.2.8.A.3.b
8.1.8.A.1, 4, 5
RH.6-8.1, 2, 4, 6,
7, 8, 9
WHST.6-8.1, 2, 3,
4, 5, 6, 9

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

create cause and effect chart for
the fall of Rome.

Cause and effect task
sheet and chart

•

write analysis paper explaining
which factor they feel contributed
most strongly to the fall of the
Roman Empire.

Analysis paper rubric,

•

primary source analysis of "The
Luxury of the Rich in Rome" by
Ammianus Marcellinus. *Journal entry
based on the analysis.

Primary source
discussion questions

•

create political cartoon on the fall of
Rome.

Political cartoon rubric

•

complete analysis chart of Rome's
rivals including the Persians, Goths,
and Huns.

Analysis comparison
chart rubric

•

complete map of foreign invasions of
the Roman Empire.

Map discussion
questions

Political cartoon
analysis lesson
necessary before
assessment
Causes of the fall of
Rome Do Now in
order to test previous
knowledge from 6th
grade
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The Fall of Rome and Rise of Byzantium (500-1450)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
36. describe how the geographic
location of Constantinople
affected its position as a military
stronghold and strengthened its
economy through expansive trade.

NJCCC
Tech.
Standards

6.2.8.B.4.a
6.2.8.B.4.g
6.2.8.C.4.b
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

SUGGESTED ACTIVITY
•

complete a map activity which
compares the geography of Rome
to the geography of
Constantinople with a written
analysis of which city's location
constitutes a greater military
stronghold.

•

participate in a military attack
simulation of Constantinople's
fortress, and answer the
following: “What weapons
technology would you use (Greek
fire, grenades, etc.)”

•

6.2.8.A.4.a
RH.6-8.1, 2, 4, 6

6.2.8.D.4.b
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

8.1.8.A.2

TEACHER
NOTES

Rubric for map analysis
activity,

Tie in Muslim roots of
technological
advances.

The students will:

•

37. examine the lasting heritage of the
Byzantine Empire as an
amalgamation of Christian
religious beliefs, Greek science,
philosophy, and art, and Roman
achievements in engineering and
law.
38. determine how the emergence of
Eastern Orthodox Christianity in
Byzantium affected the empire's
cultural and political development.

EVALUATION/
ASSESSMENT

•

complete an illustrated city map
with accompanying analysis
questions.
complete the following primary
source analysis: Justinian Code.
(Students will find examples of
democracy, totalitarianism,
tolerance, and persecution in the
Justinian Code.)
plan, write, and illustrate a mosaic
poster to be presented to the
class.

Teacher observation of
student discussion
concerning technology
and architecture of
Constantinople
Illustrated city map
rubric

Primary Source
Analysis guided reading
questions

Need to define terms
before assessment so
students can properly
analyze

Mosaic Poster rubric,

Compare Hagia Sophia
to more modern
Christian Cathedrals to
show how advanced
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The Fall of Rome and Rise of Byzantium (500-1450)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech.
Standards

38. (continued)

SUGGESTED ACTIVITY

create a floor plan of the Hagia
Sophia with descriptions of the
architecture and accompanying
illustrations of art displayed
inside.
compare and contrast chart of
Roman Catholicism vs. Eastern
Orthodox.

Hagia Sophia project
rubric,

•

*How did the emergence of
Eastern Orthodox Christianity in
Byzantium affect the empire’s
cultural and political
development?

Teacher-created rubric

•

write a paragraph comparing
Byzantine culture to your own by
discussing government, religion,
entertainment, and architecture.

Paragraph structure
rubric and teacher
observation of student
discussion

•

record accomplishments of
missionaries Cyril and Methodius
using the Cyrillic alphabet.

Cyrillic Alphabet
project rubric

•

analyze the artistic style and
techniques of Byzantine icons.
(*Write a compare and contrast
essay.)

Teacher observation of
student classroom
discussion on Byzantine
icons, teacher-created
rubric

•

6.2.8.C.4.b
6.2.8.D.4.h
6.2.8.D.4.j
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

8.1.8.A.2

TEACHER
NOTES

The students will:

•

39. examine the lasting heritage of the
Byzantine Empire as an
amalgamation of Christian
religious beliefs, Greek science,
philosophy, and art, and Roman
achievements in engineering and
law.

EVALUATION/
ASSESSMENT

Compare contrast chart
task sheet and rubric

Bring in samples of
languages to compare
(ones covered up to
this point in the year)
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The Fall of Rome and Rise of Byzantium (500-1450)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
40. analyze military, political,
economic, and social factors which
contributed to the fall of the
Byzantine Empire.

6.2.8.D.2.a
6.2.8.D.4.b

NJCCC
Tech.
Standards
8.1.12.A.5

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

•

create a flow chart of External
Factors and Outcomes of the
decline of the Byzantine empire:
includes invasion, crusades, and
Ottoman attacks.
complete analysis essay: “How
might European history have been
different if Byzantium had fallen
with the death of Justinian?”

Flow chart task sheet
and rubric

Analytical writing
rubric

Can differentiate
Analysis essay with a
reading
comprehension
activity on Theodora
and the revolt.
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
Essential Question(s):
Enduring Understanding(s):

a) How did the dominance of the Roman Catholic Church impact the evolution of European civilization?
b) What factors led to the growth and structure of Feudalism in Western Europe?
a) Societies and civilizations continually evolve with or without outside influences.
b) Religious value systems exert a powerful impact on the development of societies.

New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:

41. identify how the geographic
location and natural resources of
Western Europe created a
frontier land during the early
Middle Ages.

6.2.8.B.4.a

•

complete physical feature and
natural resource map of Western
Europe circa 500.

Physical Feature Map
Rubric

Can be an ongoing
assessment to be
paired with future
maps from the unit.

42. examine the political, economic,
and social factors that allowed
Germanic kingdoms to gain
power in the early middle ages.

6.2.8.A.4.a
6.2.8.D.4.a
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

•

complete an analysis paragraph:
“This period is known as the
Middle Ages in European history;
do you think the other civilizations
we have studied would use that
term?”

Paragraph rubric and
teacher observation of
student discussion

Be sure to compare
Middle Ages to Dark
Ages to Medieval and
explain difference.

•

complete a tribal migration map
of Western Europe with
accompanying explanation of
social stratification of tribes.

Map analysis questions
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
43. analyze the religious, political,
military, and scholastic factors
which led to Charlemagne's
unification and rule of Western
Europe.

6.2.8.A.4.a
6.2.8.D.4.b
6.2.8.D.4.c
6.2.8.D.4.f
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

NJCCC
Tech
Standards

SUGGESTED ACTIVITY

6.2.8.D.4.a
6.2.8.C.4.b
RH.6-8.1, 2, 4, 6

TEACHER
NOTES

The students will:
•

analyze primary source painting
showing Alcuin of York in
Charlemagne's court.

Primary source analysis
questions,

•

complete analysis question with
secondary source reading: “Which
accomplishment of Charlemagne's
empire do you believe has the
greatest lasting importance?”

Guided reading
questions

•

watch History Channel clip on the
reign of Charlemagne and read
History Channel article on the
Middle Ages and complete graphic
organizer.

Graphic organizer

•

44. explain how the military and
invasion tactics utilized by the
Vikings, Magyars, and Muslims
caused the collapse of
Charlemagne's European empire.

EVALUATION/
ASSESSMENT

•

•

*Primary Source Analysis: Read
Einhard's "Life of Charlemagne"
and describe life at Charlemagne's
court.
complete a secondary source
reading and comparison chart on
which group constituted the
greatest threat to Charlemagne's
empire.
read about the Viking Voyage to
Valhalla myth with accompanying

Can use multiple
Charlemagne activities
as a jigsaw
differentiated
assessment

Primary source analysis
questions and written
response

Comparison chart and
guided reading
questions for secondary
source reading
Student responses to
myth questions

Viking myth can be
used as a reading
comprehension LAL
reinforcement with
follow up historical
analysis
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:

NJCCC
Tech
Standards

SUGGESTED ACTIVITY

questions concerning how Viking
beliefs affected behavior in battle.

6.2.8.D.4.b
6.2.8.D.4.c
6.2.8.A.4.a
RH.6-8.1, 2, 4, 6

•

complete invasions of Europe 7001000 map analysis.

•

complete a primary source
reading activity with
accompanying analysis questions
on "The Role of a Parish Priest"
from Chaucer's Canterbury Tales.

•

•

46. examine the ways in which the
Church spread and solidified its
authority over secular and
spiritual life in Medieval society.

TEACHER
NOTES

The students will:

44. (continued)

45. analyze how the Church and its
religious servants shaped
medieval life through missions,
architecture, and social work.

EVALUATION/
ASSESSMENT

6.2.8.A.4.a
6.2.8.D.4.c
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

•

complete a web Diagram of the
role of the Church in Medieval
society.
*create a Model of a Medieval
Monastery with descriptions of
dormitories, dining hall, abbey,
infirmary, and gardens. Include
analysis paragraph of purpose of
monastic life.
complete a map analysis of Spread
of Christianity.

Teacher observation of
student responses to
map analysis questions
Primary source guided
reading questions

Web diagram

Can read original
Middle English version
of Chaucer first to
show students the
difference in language
Models could be built
or drawn

Monastery model rubric

Teacher observation of
student responses to
spread of Christianity

Book of Kells

Map analysis questions

Interdisciplinary
project with art
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
46. (continued)

NJCCC
Tech
Standards

SUGGESTED ACTIVITY

•

•

•

6.2.8.D.4.c
6.2.8.D.4.b
RH.6-8.1, 2, 4, 6

TEACHER
NOTES

The students will:

•

47. analyze how the combination of
economic prosperity and
weakened discipline within the
Church led to religious reform.

EVALUATION/
ASSESSMENT

•

•

complete a Jigsaw journal activity
on life a missionary (St. Patrick,
Pope Gregory I, St. Boniface, etc.
participate in the Illuminated
Manuscript analysis discussion.
complete the “Seeking shelter in a
Medieval Monastery” journal
assignment.
complete a religious authority
vocabulary assignment: papal
supremacy, cannon law,
excommunication, interdict.
complete reading activity and
analysis questions on which
individual had the greatest impact
on Church reform.
participate in a class debate: “Did
the Church promote the idea of
equality between men and
women?”

Illuminated manuscript
discussion questions,

classes because they
do calligraphy in 8th
grade

Journal rubric
Vocabulary assessment
rubric

Analysis question
responses

Debate rubric

Pro women side can
be women and anti
can be the men (make
for a very interesting
debate)
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
48. describe the effect Christian
persecution and prejudice had on
the Jewish population of
Medieval Europe.

49. explain how Feudalism shaped
Medieval society and politics
through the establishment of
mutual obligation and social
stratification.

NJCCC
Tech
Standards

6.2.8.D.4.b
6.2.6.D.4.c
RH.6-8.1, 2, 4, 6 9
WHST.6-8.1, 2, 3,
4, 5 - 9

8.1.8.A.1

6.2.8.A.4.a
6.2.8.A.4.b
6.2.8.D.4.f
RH.6-8.1, 2, 4, 6

8.1.8.A.1

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

complete a research project on
the roots of anti-Semitism and
create project of their choice.

•

*in class debate: “How did
Christian persecution and
prejudice effect the Jewish
population of Medieval Europe.
plan a Medieval festival which
includes activities, food,
goods/services, clothing
description, and personages.

•

•

using Excel, complete a Medieval
society hierarchy chart with
relationship descriptions between
groups.

•

complete a primary source
analysis: Vassal Pledge of Loyalty.

•

compare and Contrast European
and Japanese Feudalism.

Research project
assessment

Echoes and
Reflections

Debate rubric

Medieval festival project
rubric

Hierarchy chart
Primary source analysis
questions
Compare and contrast
chart

Follow-up after
hierarchy charts: Role
playing lesson where
you assign students
different positions
within society and
have to complete a
task (one of the
aspects can be the
pledge)
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New Europe: The Early Middle Ages, Spread of Christianity, and Feudalism (500-1000)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
50. assess the effect warfare had on
the development of Feudal
society.

51. identify the role the manor
played as the heart of the
Medieval economy.

6.2.8.D.4.f
6.2.8.A.4.b

NJCCC
Tech
Standards

EVALUATION/
ASSESSMENT

TEACHER
NOTES

view Discovery Channel Video:
“Explore the Age of Knights and
Castles” (with accompanying
graphic organizer and in class
discussion).

Video graphic organizer
and discussion
questions

Description of Knight
from the introduction
to the Canterbury
tales serves as further
reading

•

complete analysis of the
architecture of a Medieval castle.

Teacher observation of
student discussion of
Medieval castle

•

complete a primary source
analysis: Read code of Chivalry
(Chaucer) and create a current
code of conduct for our
contemporary society.
complete a diagram of a Medieval
Manor with accompanying
questions on buildings, religion,
self sufficiency, and agriculture.

Primary source analysis
questions

write a first person perspective
journal: Life on a Medieval Manor
(peasant, serf, lord, wife) *write a
journal entry from the point of
view of two people.

First person perspective
journal rubric

SUGGESTED ACTIVITY
The students will:
•

RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

6.2.8.A.4.a
6.2.8.C.4.a
WHST.6-8.1, 2, 3,
4, 5

•

•

Medieval manor
assignment rubric

History Channel
Special on Castles

Refer back to work
folders for previous
assessments that
require first person
perspective and
reflect on comments

SST 508: World History, 500 - 1500

VI.

Page 37

Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
Essential Question(s):
Enduring Understanding(s):

a) How might a sense of cultural superiority sometimes lead to conflict, violence, and genocide?
b) How did England and France create strong political institutions in Europe in the Middle Ages?
a) Cultural diffusion and interaction are also associated with global contact and conflict.
b) Religious value systems exert a powerful impact on the development of societies.

Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
52. explain the political, economic,
and social means European
monarchs used to centralize royal
power in Medieval Europe.

6.2.8.A.4.a
6.2.8.B.4.a
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

NJCCC
Tech.
Standards
8.1.8.A.2

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Teacher observation of
student map discussion,

Compare to excerpts
from Doomsday Book
by Connie Willis

The students will:
•

create political map of Europe in
1100 and compare to previous
maps of Europe and analytical
classroom discussion.

•

create an interactive timeline map
of the Norman conquest.

•

•

read excerpt from Robert
MacNeil's The Story of English and
discuss Norman contributions to
European society.
complete a primary source: Read
excerpt's from the Doomsday
Book and answer analytical
questions concerning solidification
of royal power.

Timeline map rubric
Guided reading
questions

Primary source analysis
discussion questions
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Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
53. analyze the contributions of
European monarchs to the
development of political ideology
and government traditions.

6.2.8.A.4.c
6.2.8.D.4.j
8.1.8.A.1, 5
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

complete a primary source
analysis: Magna Carta vs.
Constitution.

Primary source analysis
questions, government
flow chart

•

*debate: Did the Magna Carta
help shape the Constitution of the
United States?
complete a primary source
analysis: Robert Wendover's
account of John's signing of the
Magna Carta in Source Book of
English History.

Debate rubric

•

•

complete the Evolution Of English
Government Chart (1066-1295).

•

complete analysis essay: How did
the Magna Carta lay the
foundation of democracy?

Primary source analysis
questions

Completed chart
Class discussion
Analytical essay rubric

Mock Parliament project
rubric

•

set up a mock classroom
Parliament or mock classroom
Magna Carta.

Newspaper editorial
rubric

•

write a newspaper editorial
supporting or opposing the action
of a European monarch.

Teacher-created rubric

Mock Magna Carta
can be written from
the stand point of the
students as barons
and teacher as King
John (make a modern
classroom version)
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Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:

NJCCC
Tech.
Standards

53. (continued)

SUGGESTED ACTIVITY

6.2.8.D.4.b
8.1.8.A.1, 5
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

55. assess the extent of the Church's
supremacy over secular society at
the height of its power.

6.2.8.D.4.c
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

•
•

8.1.8.A.1

TEACHER
NOTES

The students will:
•

54. describe the factors which
contributed to the ongoing
struggle for power between
secular and religious leaders
during the Middle Ages and their
effect on Medieval society and
politics.

EVALUATION/
ASSESSMENT

•

•

•

*How did European monarchs
contribute to the development of
political ideology and government
traditions?
watch film Beckett and write
historical accuracy movie review.
complete an ongoing comparison
chart, which can be completed
using Excel, between religious and
secular leaders with summative
questions analyzing trends.
complete a primary source
analysis: Pope Gregory VII's
Dictatus Papae with analysis
questions.
complete a primary source
analysis: First Deposition and
Banning of Henry IV with
accompanying illustration of
Henry waiting all night in the snow
for an audience with the pope.
create religious hierarchy chart
with level descriptions and
compare to feudalism chart.

Movie review graphic
organizer and rubric
Comparison chart with
summative analysis
questions

Primary source analysis
questions
Primary source analysis
questions

Religious hierarchy chart
with student
comparison questions

Need movie
permission slip for film
due to the PG-13
rating (be sure to
include description of
why it received the
rating)

Tie primary sources to
present day global
superpowers.
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Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
56. analyze the long term and
immediate political, religious,
social, and economic causes of
the Crusades.

57. examine the long term and
immediate political, religious,
social, and economic effects of
the Crusades.

6.2.8.d.4.d
d6.2.8.d.4.b
6.2.8.d.4.a
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

6.2.8.D.4.b
6.2.8.D.4.c
6.2.8.D.4.d
6.2.8.C.4.e
8.1.8.A.4
RH.6-8.1, 2, 4, 6
WHST.6-8.1, 2, 3,
4, 5

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES
McGraw-Hill has
online interactive map
of all of the Crusades

The students will:
•

complete a timeline and battle
map of the Crusades I-VIII.

Timeline battle map task
sheet and rubric

•

complete a “Create your own
Crusade Slogan Assignment.”

Slogan assessment
rubric

•

complete a secondary source
reading and classroom discussion
on “Women in the Crusades:
Eleanor of Aquitaine.”

Written discussion
questions

•

complete a primary source
analysis: "The Chronicles of the
First Crusade" with discussion
questions.

Primary source analysis
questions

•

complete a primary source
analysis: Compare Pope Gregory's
Call for a Crusade to Beha-ad-Din's
account of the Battle of Acre,
1191.
participate in a art discussion
focusing on the looting of
Constantinople Illustration from
1460.

Primary source analysis
questions

•

•

view History Channel Special on
The Dark Ages and hold in class
discussion.

Teacher observation of
student art analysis
responses
Movie graphic organizer
and teacher observation
of student responses to
discussion questions

History Channel
specials can be
ordered with
accompanying lesson
plan activities.
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Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:

NJCCC
Tech.
Standards

57. (continued)

58. analyze the ways in which
religious fervor led to persecution
in Europe and the effects it had
on the economy and culture of
Medieval society.

6.2.8.D.4.b
6.2.8.D.4.c
6.2.8.D.4.d
8.1.8.A.5
RH.6-8.1, 2, 4, 6 9
WHST.6-8.1, 2, 3,
4, 5 - 9

•

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

create "Snapple Fact" ideas on the
effects of the Crusades.

"Snapple Fact"
assessment rubric

•

create a causes and effects chart
showing both long term and
immediate causes and effects of
the Crusades. (Have students rank
them from least to most
important with accompanying
written explanation).
create a timeline of religious
campaigns in Europe against
Muslims and Jews between 1050
and 1250.

Causes and effects
chart, analysis questions
and rubric

•

research and complete a jigsaw
activity/presentations on different
"heretic" groups.

Jigsaw activity and
presentation rubric

•

*Complete an essay responding to
the following: “Compare and
contrast the atrocities of this time
period with those of the
Holocaust.”

Teacher-created rubric

•

Timeline assessment
rubric

Tie in to Holocaust
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Conflict and Crusades: Europe's Political and Religious Unrest (700-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
59. identify the methods Christians
used in Spain to carry out the
Reconquista

6.2.8.D.4.b
6.2.8.D.4.c
6.2.8.D.4.d

NJCCC
Tech.
Standards

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

Teacher observation of
student responses to
primary source and map
discussion questions

Use examples of
art/architecture from
Islam unit to reinforce
connection for
students from
previous areas of
study

The students will:
•

•

•

analyze map of cultural groups
occupying Spain with
accompanying primary source
photos of art, architecture, goods,
etc. and in class discussion on
diversity.
complete a journal entry on the
following: “How and why did
religious intolerance lead to
conflict in Spain?”
complete a classroom analysis of
Granada's defenses.

Student created journals
and rubric
Teacher observation of
student responses to
Granada's defenses
discussion questions
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Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
Essential Question(s):
Enduring Understanding(s):

a) How did the technological advancements made during the Middle Ages transform Medieval society?
b) What were the effects of the plague and the 100 Years War on Medieval society?
a) Cultural diffusion and interaction are associated with global trade networks.

Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
60. assess the technological factors
which contributed to an
agricultural revolution during the
high Middle Ages and its impact
on the revival of trade.

6.2.8.C.4.a
6.2.8.C.4.b
RH.6-8.8

NJCCC
Tech.
Standards
8.1.8.A.3

SUGGESTED ACTIVITY

6.2.8.C.4.a
6.2.8.C.4.e
RH.6-8.1, 2,
4, 6
WHST.68.1, 2, 3, 4,
5

8.1.8.A.1, 4, 5

TEACHER
NOTES

The students will:
•

complete a flow chart examining the
causes of economic recovery in Europe.

Flow chart with rubric

•

create a PowerPoint presentation on
technological advancements of the
agricultural revolution such as the iron
plow, windmill, and 3 field system.

Presentation rubric

complete a primary source analysis:
“Discuss Medieval illustration of farming
through analysis questions.”
complete a flow chart examining the
causes of economic recovery in Europe

Primary source analysis
questions

complete an interactive color-coded
map on trade routes and towns holding
fairs in Medieval Europe between 10001300 with guided questions.

Trade map with
accompanying
questions,

•

61. analyze the impact the revival of
trade had on commerce, social
structure, and the development
of towns.

EVALUATION/
ASSESSMENT

•
•

University of North
Carolina at Pembroke
Lecture notes has
primary source material
for activities.
http://www.uncp.edu/
home/rwb/lecture_mid
_civ.htm

Flow chart with rubric,

Pillars of The Earth has
scene where town
holds fair to revive the
economy.
Review population
density
Look at sample
advertisements
(historical and current)
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Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:

NJCCC
Tech.
Standards

61. (continued)

62. examine the contribution guilds
played in the rise of the merchant
class and the growth of Medieval
cities.

63. describe how improvements in
political and economic conditions
caused an expansion in
education, literature, art, and
architecture.

6.2.8.C.3.b
6.2.8.D.3.a
6.2.8.C.4.c
RH.6-8.1, 2,
4, 6
WHST.68.1, 2, 3, 4,
5

6.2.8.C.4.b
6.2.8.C.4.e
6.2.8.D.4.j
RH.6-8.1, 2,
4, 6, 7

•

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

complete a population density pattern
map analysis with accompanying
questions on connection to
developments in politics.

Teacher observation of
student responses to
map analysis questions

•

participate in a role play: “You've been
hired to write an ad that describes
opportunities new cities provide for
merchants, artisans, and peasants.”

Medieval city ad project
rubric

•

create trading booths for a Medieval
market/town fair based on the Medieval
guild system.

Trade booth project
rubric

•

complete a primary source analysis:
“Beverley Town Documents (students
read excerpt and answer analysis
questions on the functioning of guilds).”

•

read primary source account of games
played within Medieval cities (William
Fitz-Stephen quoted in Source-Book of
English History) and write a paragraph
comparing them to games of today.
Design your own gothic Cathedral with
Rose Window.

•

Primary source analysis
questions

Follow-up activity can
be actual trading
exercise.
Tie Medieval games to
Maya lessons on Pok-ATok

Paragraph rubric

Cathedral project rubric

Cross curricular with art
and English teachers
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Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:

NJCCC
Tech.
Standards

63. (continued)

64. analyze how the emergence of
Medieval universities advanced
and spread learning in the areas
of philosophy, science, and
mathematics previously lost to
Western Europe after the fall of
Rome.

65. explain the social upheaval and
economic decline experienced in
Medieval Europe as a result of the
Black Death.

6.2.8.C.2.a
6.2.8.D.2.a
6.2.8.A.3.a
6.2.8.D.4.c
RH.6-8.1, 2,
4, 6, 7
WHST.68.1, 2, 3, 4,
5

6.2.8.D.4.c
6.2.8.D.4.f
RH.6-8.1, 2,
4, 6, 7

•

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

watch clips from Pillars of the Earth and
complete graphic organizer on Medieval
architecture, society, and religion.

Movie graphic organizer
and student responses
to discussion questions

•

read excerpts from Song of Roland,
Canterbury Tales, and the Divine
Comedy and complete web diagram of
Medieval social, religious, and political
life based on the literature of the times.
complete a paragraph discussing the
early struggles Medieval universities
faced and how they over came them.

Web diagrams and
literature guided
reading questions

•

participate in an Art Analysis: Students
answer analysis questions on life at a
Medieval university based on art and
illustrations from the time period.

student responses to art
analysis discussion
questions

•

*answer the following in an essay: “How
did the emergence of Medieval
universities advance and spread learning
in philosophy, science, and
mathematics?”(Choose one topic)
examine a digital interactive map on the
spread of the Black Death with guided
questions.

Teacher-created rubric

•

•

Medieval universities
paragraph rubric

Interactive map guided
discussion questions

Follow-up: Can
compare Medieval
universities to modern
schools

Ratatouille (Disney) has
extra scene on spread
of Black Death
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Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:
65. (continued)

NJCCC
Tech.
Standards

WHST.68.1, 2, 3, 4,
5
6.2.8.D.3.d
6.2.8.D.3.e

66. analyze the spiritual crisis,
scandals, and divisions
experienced by the Church during
the late Middle Ages as a result of
the Black Death and a weakened
moral authority.

6.2.8.D.4.e
RH.6-8.1, 2,
4, 6
WHST.68.1, 2, 3, 4,
5

67. assess how economic and political
rivalry combined with a growing
sense of national pride, brought
about the Hundred Years War
between England and France.

6.2.8.A.4.a
6.2.8.D.4.f
WHST.68.1, 2, 3, 4,
5

8.1.8.A.1, 2, 3,
5

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

complete a primary source based essay
describing effects of Black Death on
society as presented through art and
literature (i.e. Horsemen engraving,
Dance of Death art, Death Trampling a
Helpless Crowd, Petrarch's letters, etc.)

Primary source analysis
questions

•

watch Discovery Channel Video
"Encounter the Horrors of the Black
Death" and hold classroom discussion.

Student responses to
film discussion
questions,

•

complete a primary source analysis:
Boccaccio's The Decameron (with
accompanying guided reading
questions)

Primary source guided
reading questions for
The Decameron with
classroom discussion

•

complete an analysis paper: Write 3
paragraphs discussing whether or not
the Church's power was weakened after
the Black Death.

Analysis paper writing
rubric

Writing activity focus
on formation of
arguments in analytical
writing (no intro or
conclusion)

•

watch History Channel documentary on
the Dark Ages and have students answer
analysis questions on the causes of the
Hundred Years War.

Dark Ages discussion
questions

Bring in stories of
"Norman Yolk" from
Britain (both historical
and current)

Current Day
events/activities in
Edinburgh concerning
tours of plague covered
"closes"/streets and
medicine of the time.

Discuss building of
castles in England by
William I against the
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Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

CCCS

The students will be able to:

NJCCC
Tech.
Standards

67. (continued)

68. determine the major turning
points of the Hundred Years War
and analyze how the political,
social, and technological effects
contributed to the breakdown of
feudal society.

6.2.8.D.4.d
6.2.8.D.4.f
RH.6-8.1, 2,
4, 6

8.1.8.A.1, 3, 5

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
•

write paragraph discussing the extent to
which the Norman Conquest resulted in
the Hundred Years War.

Paragraph writing rubric

•

*Complete a Prezi presentation
highlighting the causes of the Hundred
Years War.

Teacher-created rubric

•

research, create, and play a Medieval
trivia game.

Medieval trivia game
project rubric

Will need media center
research time for game
project.

•

watch film Joan of Arc and hold debate
on what constituted the most significant
turning point in the war.

Joan of Arc film graphic
organizer, discussion
questions, and debate
rubric

Film permission slip

•

participate in a military Strategy
Simulation Map of Hundred Years War

Teacher observation of
student responses to
military simulation
classroom discussion
questions

British citizens (Tower
of London pictures)

Include advances in
weaponry for military
simulation
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Introduction to the Renaissance (1300-1500)
Essential Question(s):
Enduring Understanding(s):

a) In what ways did literature, art, and science change during the Renaissance?
a) Art and literature are expressions of a civilization's culture and values.

Changing Europe: The Revival of Trade and the Breakdown of Medieval Society (1000-1500)
PROFICIENCIES/OBJECTIVES

STANDARDS

The students will be able to:
69. analyze the cultural
transformation experienced by
Medieval Europe at the start of
the Renaissance.

SUGGESTED ACTIVITY

EVALUATION/
ASSESSMENT

TEACHER
NOTES

The students will:
6.2.8.D.4.j
8.1.8.A.1, 3, 5
RH.6-8.1, 2, 4, 6
– 9, 10
WHST.6-8.1, 2, 3,
4, 5 – 9, 10

•

as a class create a simulated Renaissance
Fair including art, literature, clothing,
food, inventions, and important
personages.

Interdisciplinary
Renaissance project rubric

Differentiated project and
presentation will constitute
introduction to the
Renaissance unit. Include
follow-up culmination
activity and graphic
organizer for the fair.
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SAMPLE AUTHENTIC ASSESSMENT
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Maya First Person Perspective Creative Writing Journal
Scenario: You have been magically transported back to 8th Century Mesoamerica. How
exciting!!! Your extensive geographic knowledge has led you to recognize that you are currently on
the Yucatan Peninsula, which would place you amongst the ancient Maya civilization. Your
dedication to the study of History convinces you to infiltrate Maya society and record your findings
for future generations.
Task: Your assignment is to create a journal entry from the first person perspective of an ancient
Maya citizen. This assessment will incorporate the information that we have studied so far this unit
including: Maya social structure, characteristics of culture, daily life, and religion.
Requirements:
•
•
•

At least 3 paragraphs in length (5-8 sentences apiece)
Typed, double-spaced, size 12 font
Due: Friday October 12th

Format:
•

Choose a level of Maya society to be a part of. This will be the perspective from which
you write your journal entry. You will become this person.
1.
2.
3.
4.
5.
6.
7.
8.

•

King/Holy Lord
Member of the Nobility
Priest
Laborer
Architect/Engineer
Farmer
Captive from a neighboring city-state/slave
Ball Player

Choose an event to witness as the focus of your writing piece.
1.
2.
3.
4.
5.

Building of a temple
Religious festival
Ball Game
Sacrifice
Royal Burial
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•
Choose AT LEAST 6 terms from the following list to include in your piece. These terms will
depend on which level of society you chose to be a part of and which event you are
witnessing. Choose ones that make the most sense!
Pyramid/temple
King/holy lord
Sacrifice
Cinnabar
Festival
Farmer
K’atun
Ball court
Masks
Heaven
Architect/builder
Hereditary

calendar
priest
hieroglyphics
nobles
warrior
corn/maize
stela
underworld
afterlife
ancestors
stone
zero

astronomy
city-state
obsidian
headdress
slave
dance/ritual
ball game
gods
tomb/burial
jaguar
human effort
irrigation/aqueducts
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Name: ____________________________
Date: ______
World History
Maya Journal Outline

Period: ______

Person within society: ___________________________________________
Event: _____________________________________________________________
List 3 feelings/opinions your person would have concerning the event he/she is witnessing (these will
be the topics of your separate paragraphs):
•
•
•
Term

Important Facts

Your person’s perspective
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APPENDIX B

MAYA JOURNAL RUBRIC
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Name: ________________________________________
Level
Organization and
Sentence Structure

Exemplary
Student organizes
thoughts and material in
a logical and effective
manner. Sentence
structure is coherent and
error free.

Accuracy of Content

Student accurately and
thoroughly explains all
terms and events
included in the writing
piece, thus providing a
full and coherent
depiction of ancient
Maya society.

Analytical Perspective

Maya Journal Rubric

Advanced
Student organizes
thoughts in a logical
way. Sentence structure
has some grammatical
errors which affect the
writing piece’s
coherence.

Student accurately
explains most of the
terms and events
included in the writing
piece. However, the
inclusion of more
relevant details would
have made the piece a
more thorough depiction
of Maya society.
Student demonstrates a
Student demonstrates a
thorough understanding
good understanding of
of Maya society as shown Maya society as shown by
by the accuracy of his/her
his/her analytical first
analytical first person
person perspective,
perspective.
however, there may be
one or two inaccuracies.

Grade: ____________________________________________

Period: ________

Developing
The writing piece
contains a few
organizational errors
which affect the
coherence of the
piece. There are also
multiple grammatical
errors.
Student accurately
defines most of the terms
in the writing piece, but
lacks important and
relevant details. A few
content inaccuracies
detract from the writing
piece.

Beginning
The writing piece is
disorganized which
makes it difficult to
understand. There are
many grammatical errors
in sentence structure.

Student’s first person
perspective is limited
within the writing piece
and therefore shows a
very basic understanding
of Maya society.

Student does not
incorporate a first person
perspective within the
writing piece, thus, failing
to demonstrate an
understanding of Maya
society.

Student accurately
defines some terms
mentioned in the writing
piece but many
important details are
missing. Content
inaccuracies severely
detract from the writing
piece.

Comments on back
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COMMON CORE STANDARDS FOR ENGLISH LANGUAGE ARTS
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English Language Arts Standards » History/Social Studies » Grades 6-8
I.

Key Ideas and Details
•
•
•

II.

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from
prior knowledge or opinions.
RH.6-8.3. Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates
are raised or lowered).

Craft and Structure
•
•
•

III.

RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to
history/social studies.
RH.6-8.5. Describe how a text presents information (e.g., sequentially, comparatively, causally).

RH.6-8.6. Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular
facts).

Integration of Knowledge and Ideas
•
•
•

IV.

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.

RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic.

Range of Reading and Level of Text Complexity
•

RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6–8 text complexity band independently and
proficiently.
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English Language Arts Standards » Writing » Grades 6-8

Text Types and Purposes
WHST.6-8.1. Write arguments focused on discipline-specific content.
o

o

o
o
o

Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the
reasons and evidence logically.

Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an understanding of the topic or text,
using credible sources.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
Establish and maintain a formal style.

Provide a concluding statement or section that follows from and supports the argument presented.

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.
o

o
o
o
o
o

Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories as appropriate to
achieving purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding
comprehension.
Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.
Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.
Use precise language and domain-specific vocabulary to inform about or explain the topic.
Establish and maintain a formal style and objective tone.

Provide a concluding statement or section that follows from and supports the information or explanation presented.

WHST.6-8.3. (See note; not applicable as a separate requirement)
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Production and Distribution of Writing
WHST.6-8.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

WHST.6-8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting,
or trying a new approach, focusing on how well purpose and audience have been addressed.
WHST.6-8.6. Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas clearly
and efficiently.
Research to Build and Present Knowledge

WHST.6-8.7. Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating
additional related, focused questions that allow for multiple avenues of exploration.

WHST.6-8.8. Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of
each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.

WHST.6-8.9. Draw evidence from informational texts to support analysis reflection, and research.
Range of Writing

WHST.6-8.10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a
range of discipline-specific tasks, purposes, and audiences.

Note

Students’ narrative skills continue to grow in these grades. The Standards require that students be able to incorporate narrative elements effectively into arguments and
informative/explanatory texts. In history/social studies, students must be able to incorporate narrative accounts into their analyses of individuals or events of historical
import. In science and technical subjects, students must be able to write precise enough descriptions of the step-by-step procedures they use in their investigations or
technical work that others can replicate them and (possibly) reach the same results.
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NEW JERSEY CORE CURRICULUM CONTENT STANDARDS
FOR SOCIAL STUDIES
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New Jersey Core Curriculum Content Standards
for
Social Studies
INTRODUCTION

Social Studies
The digital age has transformed social studies education, allowing 21st-century learners to transcend the limits of time and place and experience
historic events virtually. By expanding their learning networks through online collaboration with experts and other students from around the world,
New Jersey social studies students develop an increased depth of understanding of our global society. At the same time, their understanding of the
fundamental principles and values of American democracy and citizenship provides the conceptual framework that allows them to make informed
decisions about local, national, and international issues and challenges.
Mission: Social studies education provides learners with the knowledge, skills, and perspectives needed to become active, informed citizens and
contributing members of local, state, national, and global communities in the digital age.
Vision: An education in social studies fosters a population that:
• Is civic minded, globally aware, and socially responsible.
• Exemplifies fundamental values of American citizenship through active participation in local and global communities.
• Makes informed decisions about local, state, national, and global events based on inquiry and analysis.
• Considers multiple perspectives, values diversity, and promotes cultural understanding.
• Recognizes the implications of an interconnected global economy.
• Appreciates the global dynamics between people, places, and resources.
• Utilizes emerging technologies to communicate and collaborate on career and personal matters with citizens of other world regions.
Intent and Spirit of the Social Studies Standards
All students receive social studies instruction from Preschool through grade 12. The challenges of the 21st century are complex, have global
implications, and are connected to people, places, and events of the past. The study of social studies focuses on deep understanding of concepts
that enable students to think critically and systematically about local, regional, national, and global issues.
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Authentic learning experiences that enable students to apply content knowledge, develop citizenship skills, and collaborate with students from
around the world prepare New Jersey students for the 21st-century workplace. The natural integration of technology in social studies education
allows students to overcome geographic borders, apply scientific and mathematical analysis to historical questions and contemporary issues,
appreciate cultural diversity, and experience events through the examination of primary sources.
The New Jersey social studies standards and indicators reflect national and state standards and other documents published by the National Center
for History Education, National Council for Social Studies, National Council for Geographic Education, Center for Civic Education, National Council
on Economic Education, Mid-Continent Research on Education and Learning, National Assessment of Educational Progress, and the Partnership for
21st Century Skills.2
Social studies instruction occurs throughout the P-12 spectrum:
• At the Preschool level, students participate in interdisciplinary activities that promote cultural awareness, sensitivity to individual differences,
and respect for diversity.
• In grades K-4, students learn fundamental concepts about government, citizenship, geography, economics, and history. The focus of
instruction is on developing an understanding of core democratic values, the rights and responsibilities of American citizens, and how key
people and events contributed to the development of the American heritage. Exploration of cultural universals enables students to realize how
the availability of resources, the changing environment, and innovation impact everyday life.
• In grades 5-8, students build upon K-4 foundational content. Through instruction in U.S. History and World History/Global Studies, they
begin to analyze the implications of government structures and economic policies for individuals, communities, nations, and global
relationships. The study of migratory patterns and belief systems that in the past led to cooperation and conflict among groups of people
enable students to realize the significance of cultural transmission in today’s global society. Relevant activities that help students connect
content knowledge to current issues and that promote service learning empower students to become civic-minded and socially active.
• In grades 9-12, students continue to study U.S. History and World History/Global Studies. They consider historical viewpoints in order to
analyze the role of the individual in society and the significance of fundamental documents to basic human rights. Socratic discussion groups
and debate activities enable students to develop sound reasoning and effective communication skills. Opportunities to collaborate with
students from around the world and experts in the field, and to develop innovative solutions to real world problems on the local, national, and
global levels, mirror the 21st-century workplace and allow students to practice important career skills. By the end of grade 12, students have a
heightened understanding of the cause-and-effect relationship between past and present events, recognize patterns of interactions, and
understand the impact of events in an interconnected world.
Revised Standards
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The 2014 Social Studies Standards provide the foundation for creating local curricula and developing meaningful assessments. Minor revisions were
made to the 2009 Social Studies Standards for one of the following four reasons - to provide clarity, increase accuracy, adjust pedagogical
expectations or to address grammatical issues. The revisions that were made are intended to clarify the document and do not reflect major
changes to the standards. In addition, several new skills were added to the Skills Table to reflect the expectations of the Common Core State
Standards for English Language Arts & Literacy in History/Social Studies, Science and Technical Subjects.
The Role of Essential Questions
Key essential questions recur throughout the study of history. They provoke inquiry and lead to deeper understanding of the big ideas that enable
students to better comprehend how the past connects to the present. The essential questions created for this project, which follow, were used to
frame content goals and to inform the development of the cumulative progress indicators.
A. Civics, Government, and Human Rights
• How do citizens, civic ideals, and government institutions interact to balance the needs of individuals and the common good?
•

How have economic, political, and cultural decisions promoted or prevented the growth of personal freedom, individual
responsibility, equality, and respect for human dignity?

B. Geography, People, and the Environment
• How do physical geography, human geography, and the human environment interact to influence or determine the development of
cultures, societies, and nations?
C. Economics, Innovation, and Technology
• How can individuals, groups, and societies apply economic reasoning to make difficult choices about scarce resources? What are the
possible consequences of these decisions for individuals, groups, and societies?
•

How have scientific and technological developments over the course of history changed the way people live and economies and
governments function?

D. History, Culture, and Perspectives
• How do our interpretations of past events inform our understanding of cause and effect, and continuity and change, and how do
they influence our beliefs and decisions about current public policy issues?
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How can the study of multiple perspectives, beliefs systems, and cultures provide a context for understanding and challenging public
actions and decisions in a diverse and interdependent world?

Organization of the Standards
The organization and content of the 2009 social studies standards reflects N.J.A.C. 6A:8-5.1(a)1.iv., which requires at least 15 credits in social
studies, including satisfaction of N.J.S.A. 18A:35-1 and 2; five credits in world history; and the integration of civics, economics, geography, and
global studies content in all courses.
• Standard 6.1 U.S. History: America in the World applies to grades P-12; at the P and K-4 levels, content is organized by strand only; at
the 5-8 and 9-12 levels, content organized by era and strand.
•

Standard 6.2 World History/Global Studies applies only to grades 5-12; at both the 5-8 and 9-12 levels, content organized by era and
strand.

•

Standard 6.3 Active Citizenship in the 21st Century applies to grades P-12; at all levels (P, K-4, 5-8, and 9-12) content is organized by
strand only.
Standard
6.1 U.S. History: America in the World

6.2 World History/Global Studies
6.3 Active Citizenship in the 21st
Century

Grade Level

Organization

P-4

By strand only

5-8

By era and strand

9-12

By era and strand

5-8

By era and strand

8-12

By era and strand

P-4

By strand only

5-8

By strand only

9-12

By strand only

The organizational scheme of the social studies standards highlights the interrelationship among government/civics, economics, and geography
during each time period throughout history. (For a full listing of the eras studied, see the Social Studies Timeframe Table.)
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In addition, the integration of social studies content and skills is essential for understanding and for developing habits of mind that are necessary
for students to become informed citizens and contributing members of society. Thus, four key social studies skills (chronological thinking, spatial
thinking, critical thinking, and presentational skills) have been identified and elaborated for the three K-12 grade clusters (K-4, 5-8, 9-12). These
skills should be systematically integrated into instruction and assessed in conjunction with content. (See the Social Studies Skills Table).
Coding of Indicators
For standards 6.1, grades P-4, and for standard 6.3, all grades, each indicator code should be interpreted as follows:
6.1.
4.
A.
1




standard
grade
strand
indicator
number
For standards 6.1 and 6.2, grades 5-12, the inclusion of the era (see the Social Studies Timeframe Table) impacts the coding of each indicator as
follows:
6.1.
8.
A.
1. a



 
standard
grade strand era indicator
number
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2014 New Jersey Core Curriculum Content Standards - Social Studies
Content Area
Standard

Strand
By the end
of grade
P

4

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive
citizens in local, national, and global communities.
A. Civics, Government, and Human Rights
Content Statement
Citizenship begins with becoming a
contributing member of the classroom
community.

Rules and laws are developed to protect
people’s rights and the security and
welfare of society.
The United States Constitution and Bill of
Rights guarantee certain fundamental
rights for citizens.
American constitutional government is
based on principles of limited
government, shared authority, fairness,
and equality.
There are different branches within the
United States government, each with its
own structure, leaders, and processes,
and each designed to address specific
issues and concerns.

Indicator #

Indicator

6.1.P.A.1

Demonstrate an understanding of rules by following most classroom
routines.
Demonstrate responsibility by initiating simple classroom tasks and
jobs.
Demonstrate appropriate behavior when collaborating with others.
Explain how rules and laws created by community, state, and national
governments protect the rights of people, help resolve conflicts, and
promote the common good.
Explain how fundamental rights guaranteed by the United States
Constitution and the Bill of Rights (i.e., freedom of expression, freedom
of religion, the right to vote, and the right to due process) contribute to
the continuation and improvement of American democracy.
Determine how “fairness,” “equality,” and the “common good” have
influenced new laws and policies over time at the local and national
levels of United States government.

6.1.P.A.2
6.1.P.A.3
6.1.4.A.1

6.1.4.A.2

6.1.4.A.3

6.1.4.A.4

6.1.4.A.5

Explain how the United States government is organized and how the
United States Constitution defines and checks the power of
government.
Distinguish the roles and responsibilities of the three branches of the
national government.
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6.1.4.A.6

In a representative democracy, individuals
elect representatives to act on the behalf
of the people.

6.1.4.A.7

6.1.4.A.8

The examination of individual experiences,
historical narratives, and events promotes
an understanding of individual and
community responses to the violation of
fundamental rights.
The United States democratic system
requires active participation of its citizens.

6.1.4.A.9

6.1.4.A.10

6.1.4.A.11

6.1.4.A.12

Explain how national and state governments share power in the federal
system of government.
Explain how the United States functions as a representative democracy,
and describe the roles of elected representatives and how they interact
with citizens at local, state, and national levels.
Compare and contrast how government functions at the community,
county, state, and national levels, the services provided, and the impact
of policy decisions made at each level.
Compare and contrast responses of individuals and groups, past and
present, to violations of fundamental rights (e.g., fairness, civil rights,
human rights).
Describe how the actions of Dr. Martin Luther King, Jr., and other civil
rights leaders served as catalysts for social change and inspired social
activism in subsequent generations.
Explain how the fundamental rights of the individual and the common
good of the country depend upon all citizens exercising their civic
responsibilities at the community, state, national, and global levels.
Explain the process of creating change at the local, state, or national
level.
Describe the process by which immigrants become United States
citizens.

Immigrants can become and obtain the
rights of American citizens.

6.1.4.A.13

The world is comprised of nations that are
similar to and different from the United
States.
In an interconnected world, it important
to consider different cultural perspectives
before proposing solutions to local, state,
national, and global challenges.
In an interconnected world, increased
collaboration is needed by individuals,

6.1.4.A.14

Describe how the world is divided into many nations that have their
own governments, languages, customs, and laws.

6.1.4.A.15

Explain how and why it is important that people from diverse cultures
collaborate to find solutions to community, state, national, and global
challenges.

6.1.4.A.16

Explore how national and international leaders, businesses, and global
organizations promote human rights and provide aid to individuals and
nations in need.
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groups, and nations to solve global
problems.
Content Area
Standard

Strand
By the end
of grade
P

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive
citizens in local, national, and global communities.
B. Geography, People, and the Environment
Content Statement

Indicator #

Indicator

Everyone is part of a larger neighborhood
and community.

6.1.P.B.1

Develop an awareness of the physical features of the
neighborhood/community.
Identify, discuss, and role-play the duties of a range of community
workers.
Compare and contrast information that can be found on different types
of maps and determine how the information may be useful.
Use physical and political maps to explain how the location and spatial
relationship of places in New Jersey, the United States, and other areas,
worldwide, have contributed to cultural diffusion and economic
interdependence.
Explain how and when it is important to use digital geographic tools,
political maps, and globes to measure distances and to determine time
zones and locations using latitude and longitude.
Describe how landforms, climate and weather, and availability of
resources have impacted where and how people live and work in
different regions of New Jersey and the United States.
Describe how human interaction impacts the environment in New
Jersey and the United States.

6.1.P.B.2
4

Spatial thinking and geographic tools can
be used to describe and analyze the
spatial patterns and organization of
people, places, and environments on
Earth.

6.1.4.B.1
6.1.4.B.2

6.1.4.B.3

Places are jointly characterized by their
physical and human properties.

6.1.4.B.4

The physical environment can both
accommodate and be endangered by
human activities.

6.1.4.B.5
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Content Area
Standard

Strand
By the end
of grade
4
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Regions form and change as a result of
unique physical/ecological conditions,
economies, and cultures.
Patterns of settlement across Earth’s
surface differ markedly from region to
region, place to place, and time to time.

6.1.4.B.6

Advancements in science and technology
can have unintended consequences that
impact individuals and/or societies.
Urban areas, worldwide, share common
physical characteristics, but may also have
cultural differences.

6.1.4.B.9

Relate advances in science and technology to environmental concerns,
and to actions taken to address them.

6.1.4.B.10

Identify major cities in New Jersey, as well as in the United States, and
the world, and explain how geographic and demographic tools (e.g.,
maps, globes, data visualizations) can be used to understand cultural
differences.

6.1.4.B.7
6.1.4.B.8

Compare and contrast characteristics of regions in the United States
based on culture, economics, and physical environment to understand
the concept of regionalism.
Explain why some locations in New Jersey and the United States are
more suited for settlement than others.
Compare ways people choose to use and distribute natural resources.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive
citizens in local, national, and global communities.
C. Economics, Innovation, and Technology
Content Statement
People make decisions based on their
needs, wants, and the availability of
resources.

Indicator #
6.1.4.C.1
6.1.4.C.2

6.1.4.C.3

Indicator
Apply opportunity cost (i.e., choices and tradeoffs) to evaluate
individuals’ decisions, including ones made in their communities.
Distinguish between needs and wants and explain how scarcity and
choice influence decisions made by individuals, communities, and
nations.
Explain why incentives vary between and among producers and
consumers.
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Economics is a driving force for the
occurrence of various events and
phenomena in societies.
Interaction among various institutions in
the local, national, and global economies
influence policymaking and societal
outcomes.
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6.1.4.C.4
6.1.4.C.5
6.1.4.C.6
6.1.4.C.7
6.1.4.C.8

Availability of resources affects economic
outcomes.
Understanding of financial instruments
and outcomes assists citizens in making
sound decisions about money, savings,
spending, and investment.
Creativity and innovation affect lifestyle,
access to information, and the creation of
new products and services.
Economic opportunities in New Jersey and
other states are related to the availability
of resources and technology.

6.1.4.C.9
6.1.4.C.10
6.1.4.C.11
6.1.4.C.12
6.1.4.C.13
6.1.4.C.14

6.1.4.C.15
Creativity and innovation have led to
improvements in lifestyle, access to
information, and the creation of new
products.

6.1.4.C.16
6.1.4.C.17

Describe how supply and demand influence price and output of
products.
Explain the role of specialization in the production and exchange of
goods and services.
Describe the role and relationship among households, businesses,
laborers, and governments within the economic system.
Explain how the availability of private and public goods and services is
influenced by the global market and government.
Illustrate how production, distribution, and consumption of goods and
services are interrelated and are affected by the global market and
events in the world community.
Compare and contrast how the availability of resources affects people
across the world differently.
Explain the role of money, savings, debt, and investment in individuals’
lives.
Recognize the importance of setting long-term goals when making
financial decisions within the community.
Evaluate the impact of ideas, inventions, and other contributions of
prominent figures who lived New Jersey.
Examine the qualities of entrepreneurs in a capitalistic society.
Compare different regions of New Jersey to determine the role that
geography, natural resources, climate, transportation, technology,
and/or the labor force play in economic opportunities.
Describe how the development of different transportation systems
impacted the economies of New Jersey and the United States.
Explain how creativity and innovation resulted in scientific achievement
and inventions in many cultures during different historical periods.
Determine the role of science and technology in the transition from an
agricultural society to an industrial society, and then to the information
age.
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6.1.4.C.18

Content Area
Standard

Strand
By the end
of grade
P

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive
citizens in local, national, and global communities.
D. History, Culture, and Perspectives
Content Statement
Individuals and families have unique
characteristics.
There are many different cultures within
the classroom and community.

4

Explain how the development of communications systems has led to
increased collaboration and the spread of ideas throughout the United
States and the world.

Immigrants come to New Jersey and the
United States for various reasons and have
a major impact on the state and the
nation.

Indicator #

Indicator

6.1.P.D.1
6.1.P.D.2
6.1.P.D.3
6.1.P.D.4

Describe characteristics of oneself, one’s family, and others.
Demonstrate an understanding of family roles and traditions.
Express individuality and cultural diversity (e.g., through dramatic play).
Learn about and respect other cultures within the classroom and
community.
Determine the impact of European colonization on Native American
populations, including the Lenni Lenape of New Jersey.
Summarize reasons why various groups, voluntarily and involuntarily,
immigrated to New Jersey and America, and describe the challenges
they encountered.
Evaluate the impact of voluntary and involuntary immigration on
America’s growth as a nation, historically and today.
Explain how key events led to the creation of the United States and the
state of New Jersey.
Relate key historical documents (i.e., the Mayflower Compact, the
Declaration of Independence, the United States Constitution, and the
Bill of Rights) to present day government and citizenship.

6.1.4.D.1
6.1.4.D.2

6.1.4.D.3
Key historical events, documents, and
individuals led to the development of our
nation.

6.1.4.D.4
6.1.4.D.5
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6.1.4.D.6

6.1.4.D.7
6.1.4.D.8
6.1.4.D.9
Personal, family, and community history is
a source of information for individuals
about the people and places around them.

6.1.4.D.10

The study of American folklore and
popular historical figures enables
Americans with diverse cultural
backgrounds to feel connected to a
national heritage.
Cultures include traditions, popular
beliefs, and commonly held values, ideas,
and assumptions that are generally
accepted by a particular group of people.
American culture, based on specific
traditions and values, has been influenced
by the behaviors of different cultural
groups living in the United States.
Cultures struggle to maintain traditions in
a changing society.

6.1.4.D.12

Prejudice and discrimination can be
obstacles to understanding other cultures.

6.1.4.D.16

6.1.4.D.11

Describe the civic leadership qualities and historical contributions of
George Washington, Thomas Jefferson, and Benjamin Franklin toward
the development of the United States government.
Explain the role Governor William Livingston played in the development
of New Jersey government.
Determine the significance of New Jersey’s role in the American
Revolution.
Explain the impact of trans-Atlantic slavery on New Jersey, the nation,
and individuals.
Describe how the influence of Native American groups, including the
Lenni Lenape culture, is manifested in different regions of New Jersey.
Determine how local and state communities have changed over time,
and explain the reasons for changes.
Explain how folklore and the actions of famous historical and fictional
characters from New Jersey and other regions of the United States
contributed to the American national heritage.

6.1.4.D.13

Describe how culture is expressed through and influenced by the
behavior of people.

6.1.4.D.14

Trace how the American identity evolved over time.

6.1.4.D.15

Explain how various cultural groups have dealt with the conflict
between maintaining traditional beliefs and practices and adopting new
beliefs and practices.
Describe how stereotyping and prejudice can lead to conflict, using
examples from the past and present.
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Historical symbols and the ideas and
events they represent play a role in
understanding and evaluating our history.
The cultures with which an individual or
group identifies change and evolve in
response to interactions with other groups
and/or in response to needs or concerns.
People view and interpret events
differently because of the times in which
they live, the experiences they have had,
the perspectives held by their cultures,
and their individual points of view.
Content Area
Standard

Era
Grade Level
Content Statement
1. Three Worlds Meet
Indigenous societies in the
Western Hemisphere
migrated and changed in
response to the physical
environment and due to
their interactions with
Europeans.
European exploration
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6.1.4.D.17

Explain the role of historical symbols, monuments, and holidays and
how they affect the American identity.

6.1.4.D.18

Explain how an individual’s beliefs, values, and traditions may reflect
more than one culture.

6.1.4.D.19

Explain how experiences and events may be interpreted differently by
people with different cultural or individual perspectives.
Describe why it is important to understand the perspectives of other
cultures in an interconnected world.

6.1.4.D.20

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Three Worlds Meet (Beginnings to 1620)
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
6.1.8.A.1.a Compare and contrast forms of governance, belief systems, and family structures
Government, and
among African, European, and Native American groups.
Human Rights
B. Geography,
6.1.8.B.1.a Describe migration and settlement patterns of Native American groups, and explain
People, and the
how these patterns affected interactions in different regions of the Western
Environment
Hemisphere.
6.1.8.B.1.b Analyze the world in spatial terms (e.g., longitude, latitude) using historical maps to
determine what led to the exploration of new water and land routes.
6.1.8.C.1.a Evaluate the impact of science, religion, and technology innovations on European
exploration.
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expanded global economic
and cultural exchange into
the Western Hemisphere.

Content Area
Standard

Era
Grade Level
Content Statement
2. Colonization and
Settlement

C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

6.1.8.C.1.b Explain why individuals and societies trade, how trade functions, and the role of
trade during this period.
6.1.8.D.1.a Compare and contrast gender roles, religion, values, cultural practices, and political
systems of Native American groups.
6.1.8.D.1.b Explain how interactions among African, European, and Native American groups
began a cultural transformation.
6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on ecology, agriculture, and culture
from different perspectives.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Colonization and Settlement (1585-1763)
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

The colonists adapted ideas
from their European
heritage and from Native
American groups to
develop new political and
B. Geography,
religious institutions and
People, and the
economic systems.
Environment
The slave labor system and
the loss of Native American
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6.1.8.A.2.a
6.1.8.A.2.b

6.1.8.A.2.c
6.1.8.B.2.a
6.1.8.B.2.b

Determine the roles of religious freedom and participatory government in
various North American colonies.
Explain how and why early government structures developed, and determine
the impact of these early structures on the evolution of American politics and
institutions.
Explain how demographics (i.e., race, gender, and economic status) affected
social, economic, and political opportunities during the Colonial era.
Determine factors that impacted emigration, settlement patterns, and regional
identities of the colonies.
Compare and contrast how the search for natural resources resulted in conflict
and cooperation among European colonists and Native American groups in the
New World.
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lives had a lasting impact
C. Economics,
on the development of the Innovation, and
United States and American Technology
culture.
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6.1.8.C.2.a
6.1.8.C.2.b
6.1.8.C.2.c

D. History,
Culture, and
Perspectives

Content Area
Standard

6.1.8.D.2.b

Analyze the power struggle among European countries, and determine its
impact on people living in Europe and the Americas.
Compare and contrast the voluntary and involuntary migratory experiences of
different groups of people, and explain why their experiences differed.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Revolution and the New Nation (1754-1820s)
By the end of grade 8
Strand
Indicator #
Indicator

Era
Grade Level
Content Statement
3. Revolution and the New A. Civics,
Nation
Government, and
Human Rights
Disputes over political
authority and economic
issues contributed to a
movement for
independence in the
colonies.
The fundamental principles
of the United States

6.1.8.D.2.a

Compare the practice of slavery and indentured servitude in Colonial labor
systems.
Explain the system of mercantilism and its impact on the economies of the
colonies and European countries.
Analyze the impact of triangular trade on multiple nations and groups.

6.1.8.A.3.a

6.1.8.A.3.b

6.1.8.A.3.c
6.1.8.A.3.d

Examine the ideals found in the Declaration of Independence, and assess the
extent to which they were fulfilled for women, African Americans, and Native
Americans during this time period.
Evaluate the effectiveness of the fundamental principles of the Constitution
(i.e., consent of the governed, rule of law, federalism, limited government,
separation of powers, checks and balances, and individual rights) in establishing
a federal government that allows for growth and change over time.
Determine the role that compromise played in the creation and adoption of the
Constitution and Bill of Rights.
Compare and contrast the Articles of Confederation and the United States
Constitution in terms of the decision-making powers of national government.
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Constitution serve as the
foundation of the United
States government today
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6.1.8.A.3.e
6.1.8.A.3.f
6.1.8.A.3.g

B. Geography,
People, and the
Environment

6.1.8.B.3.a
6.1.8.B.3.b

6.1.8.B.3.c
6.1.8.B.3.d
C. Economics,
Innovation, and
Technology

6.1.8.C.3.a

6.1.8.C.3.b
6.1.8.C.3.c
D. History,
Culture, and
Perspectives

6.1.8.D.3.a

6.1.8.D.3.b
6.1.8.D.3.c
6.1.8.D.3.d

Explain how and why constitutional civil liberties were impacted by acts of
government (i.e., Alien and Sedition Acts) during the Early Republic.
Explain how political parties were formed and continue to be shaped by
differing perspectives regarding the role and power of federal government.
Evaluate the impact of the Constitution and Bill of Rights on current day issues.
Assess how conflicts and alliances among European countries and Native
American groups impacted the expansion of the American colonies.
Determine the extent to which the geography of the United States influenced
the debate on representation in Congress and federalism by examining the New
Jersey and Virginia plans.
Use maps and other geographic tools to evaluate the impact of geography on
the execution and outcome of the American Revolutionary War.
Explain why New Jersey’s location played an integral role in the American
Revolution.
Explain how taxes and government regulation can affect economic
opportunities, and assess the impact of these on relations between Britain and
its North American colonies.
Summarize the effect of inflation and debt on the American people and the
response of state and national governments during this time.
Evaluate the impact of the cotton gin and other innovations on the institution of
slavery and on the economic and political development of the country.
Explain how the consequences of the Seven Years War, changes in British
policies toward American colonies, and responses by various groups and
individuals in the North American colonies led to the American Revolution.
Explain why the Declaration of Independence was written and how its key
principles evolved to become unifying ideas of American democracy.
Analyze the impact of George Washington as general of the American
revolutionary forces and as the first president of the United States.
Analyze how prominent individuals and other nations contributed to the causes,
execution, and outcomes of the American Revolution.
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6.1.8.D.3.e

6.1.8.D.3.f

6.1.8.D.3.g

Content Area
Standard

Era
Grade Level
Content Statement
4. Expansion and Reform

Examine the roles and perspectives of various socioeconomic groups (e.g., rural
farmers, urban craftsmen, northern merchants, and southern planters), African
Americans, Native Americans, and women during the American Revolution, and
determine how these groups were impacted by the war.
Analyze from multiple perspectives how the terms of the Treaty of Paris
affected United States relations with Native Americans and with European
powers that had territories in North America.
Evaluate the extent to which the leadership and decisions of early
administrations of the national government met the goals established in the
Preamble of the Constitution.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Expansion and Reform (1801-1861)
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

Westward movement,
industrial growth, increased
immigration, the expansion
of slavery, and the
development of
B. Geography,
transportation systems
People, and the
increased regional tensions.
Environment

6.1.8.A.4.a
6.1.8.A.4.b
6.1.8.A.4.c
6.1.8.B.4.a
6.1.8.B.4.b

Explain the changes in America’s relationships with other nations by analyzing
policies, treaties, tariffs, and agreements.
Analyze how the concept of Manifest Destiny influenced the acquisition of land
through annexation, diplomacy, and war.
Assess the extent to which voting rights were expanded during the Jacksonian
period.
Assess the impact of the Louisiana Purchase and western exploration on the
expansion and economic development of the United States.
Map territorial expansion and settlement, as well as the locations of conflicts
with and resettlement of Native Americans.
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C. Economics,
Innovation, and
Technology
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6.1.8.C.4.a

6.1.8.C.4.b
6.1.8.C.4.c
D. History,
Culture, and
Perspectives

6.1.8.D.4.a
6.1.8.D.4.b
6.1.8.D.4.c

Content Area
Standard

Era
Grade Level
Content Statement
5. Civil War and
Reconstruction

Analyze the debates involving the National Bank, uniform currency, and tariffs,
and determine the extent to which each of these economic tools met the
economic challenges facing the new nation.
Explain how major technological developments revolutionized land and water
transportation, as well as the economy, in New Jersey and the nation.
Analyze how technological innovations affected the status and social class of
different groups of people, and explain the outcomes that resulted.
Analyze the push-pull factors that led to increases in immigration, and explain
why ethnic and cultural conflicts resulted.
Describe efforts to reform education, women’s rights, slavery, and other issues
during the Antebellum period.
Explain the growing resistance to slavery and New Jersey’s role in the
Underground Railroad.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Civil War and Reconstruction (1850-1877)
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

The Civil War resulted from
complex regional
B. Geography,
differences involving
People, and the
political, economic, and
Environment
social issues, as well as
different views on slavery.

6.1.8.A.5.a
6.1.8.A.5.b
6.1.8.B.5.a

6.1.8.C.5.a

Explain how and why the Emancipation Proclamation and the Gettysburg
Address continue to impact American life.
Compare and contrast the approaches of Congress and Presidents Lincoln and
Johnson toward the reconstruction of the South.
Assess the role of various factors (i.e., geography, natural resources,
demographics, transportation, leadership, and technology) that affected the
course and outcome of the Civil War.
Assess the human and material costs of the Civil War in the North and South.

SST 508: World History, 500 - 1500
C. Economics,
The Civil War and
Innovation, and
Reconstruction had a
Technology
lasting impact on the
D. History,
development of the United Culture, and
States.
Perspectives
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6.1.8.C.5.b

Analyze the economic impact of Reconstruction on the South from different
perspectives.

6.1.8.D.5.a

Prioritize the causes and events that led to the Civil War from different
perspectives.
Analyze critical events and battles of the Civil War and determine how they
contributed to the final outcome of the war.
Examine the roles of women, African Americans, and Native Americans in the
Civil War.
Analyze the effectiveness of the 13th, 14th, and 15th Amendments to the
United States Constitution from multiple perspectives.

6.1.8.D.5.b
6.1.8.D.5.c
6.1.8.D.5.d

Content Area
Standard

Era
Grade Level
Content Statement
1. Colonization and
Settlement

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Colonization and Settlement (1585-1763)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

North American Colonial
societies adapted European
governmental, economic,
B. Geography,
and cultural institutions
People, and the
and ideologies to meet
Environment
their needs in the New
World.

6.1.12.A.1.a

6.1.12.A.1.b
6.1.12.B.1.a

6.1.12.C.1.a

Explain how British North American colonies adapted the British governance
structure to fit their ideas of individual rights, economic growth, and
participatory government.
Analyze how gender, property ownership, religion, and legal status affected
political rights.
Explain how geographic variations (e.g., climate, soil conditions, and other
natural resources) impacted economic development in the New World.
Explain how economic ideas and the practices of mercantilism and capitalism
conflicted during this time period.
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Content Area
Standard

Era
Grade Level
Content Statement
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C. Economics,
Innovation, and
Technology

6.1.12.C.1.b

D. History,
Culture, and
Perspectives

6.1.12.D.1.a

Determine the extent to which natural resources, labor systems (i.e., the use of
indentured servants, African slaves, and immigrant labor), and
entrepreneurship contributed to economic development in the American
colonies.
Assess the impact of the interactions and conflicts between native groups and
North American settlers.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Revolution and the New Nation (1754-1820s)
By the end of grade 12
Strand
Indicator #
Indicator

SST 508: World History, 500 - 1500
2. Revolution and the New A. Civics,
Nation
Government, and
Human Rights
The war for independence
was the result of growing
ideological, political,
geographic, economic, and
religious tensions resulting
from Britain’s centralization
policies and practices.
The United States
Constitution and Bill of
Rights were designed to
B. Geography,
provide a framework for
People, and the
the American system of
Environment
government, while also
protecting individual rights.
Debates about individual
rights, states’ rights, and
federal power shaped the
development of the
political institutions and
practices of the new
Republic.

C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives
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6.1.12.A.2.a

6.1.12.A.2.b

6.1.12.A.2.c
6.1.12.A.2.d
6.1.12.A.2.e

6.1.12.B.2.a
6.1.12.B.2.b

Assess the importance of the intellectual origins of the Foundational Documents
(i.e., Declaration of Independence, the Constitution, and Bill of Rights) and
assess their importance on the spread of democracy around the world.
Compare and contrast state constitutions, including New Jersey’s 1776
constitution, with the United States Constitution, and determine their impact on
the development of American constitutional government.
Compare and contrast the arguments of Federalists and Anti-Federalists during
the ratification debates, and assess their continuing relevance.
Explain how judicial review made the Supreme Court an influential branch of
government, and assess the continuing impact of the Supreme Court today.
Examine the emergence of early political parties and their views on centralized
government and foreign affairs, and compare these positions with those of
today’s political parties.
Analyze how the United States has attempted to account for regional
differences while also striving to create an American identity.

Evaluate the effectiveness of the Northwest Ordinance in resolving disputes
over Western lands and the expansion of slavery.
6.1.12.C.2.a Assess the effectiveness of the new state and national governments attempts to
respond to economic challenges including domestic (e.g., inflation, debt) and
foreign trade policy issues.
6.1.12.D.2.a Analyze contributions and perspectives of African Americans, Native Americans,
and women during the American Revolution.
6.1.12.D.2.b Explain why American ideals put forth in the Constitution (i.e., due process, rule
of law, and individual rights) have been denied to different groups of people
throughout time.
6.1.12.D.2.c Relate events in Europe to the development of American trade and American
foreign and domestic policies.
6.1.12.D.2.d Analyze arguments for new women’s roles and rights, and explain why 18thcentury society limited women’s aspirations.
6.1.12.D.2.e Determine the impact of African American leaders and institutions in shaping
free Black communities in the North.
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Content Area
Standard

Era
Grade Level
Content Statement
3. Expansion and Reform
Multiple political, social,
and economic factors
caused American territorial
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Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Expansion and Reform (1801-1861)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.1.12.A.3.a
6.1.12.A.3.b

Assess the influence of Manifest Destiny on foreign policy during different time
periods in American history.
Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the
Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with
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expansion.
The rapid expansion and
transformation of the
American economy
contributed to regional
tensions, social reform,
political compromises, and
an expansion of democratic
practices.

6.1.12.A.3.c
6.1.12.A.3.d
6.1.12.A.3.e
6.1.12.A.3.f

6.1.12.A.3.g

6.1.12.A.3.h
6.1.12.A.3.i
B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives

6.1.12.B.3.a

6.1.12.C.3.a

Mexico, and Native American removal) was influenced by perceived national
interest.
Assess the role of geopolitics in the development of American foreign relations
during this period.
Describe how the Supreme Court increased the power of the national
government and promoted national economic growth during this era.
Judge the fairness of government treaties, policies, and actions that resulted in
Native American migration and removal.
Compare and contrast the successes and failures of political (i.e., the 1844 State
Constitution) and social (i.e., abolition, women’s rights, and temperance) reform
movements in New Jersey and the nation during the Antebellum period.
Determine the extent to which state and local issues, the press, the rise of
interest-group politics, and the rise of party politics impacted the development
of democratic institutions and practices.
Examine multiple perspectives on slavery and evaluate the claims used to justify
the arguments.
Examine the origins of the antislavery movement and the impact of particular
events, such as the Amistad decision, on the movement.
Assess the impact of Western settlement on the expansion of United States
political boundaries.

Analyze how technological developments transformed the economy, created
international markets, and affected the environment in New Jersey and the
nation.
6.1.12.C.3.b Relate the wealth of natural resources to the economic development of the
United States and to the quality of life of individuals.
6.1.12.D.3.a Determine how expansion created opportunities for some and hardships for
others by considering multiple perspectives.
6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and
complicated the forging of a national identity.
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6.1.12.D.3.c

Assess how states' rights (i.e., Nullification) and sectional interests influenced
party politics and shaped national policies (i.e., the Missouri Compromise and
the Compromise of 1850).
6.1.12.D.3.d Analyze the role education played in improving economic opportunities and in
the development of responsible citizens.
6.1.12.D.3.e Determine the impact of religious and social movements on the development of
American culture, literature, and art.
Content Area
Standard

Era
Grade Level
Content Statement
4. Civil War and
Reconstruction
The Civil War was caused
by ideological, economic,
and political differences
about the future course of
the nation.
Efforts to reunite the
country through
Reconstruction were
contested, resisted, and
had long-term
consequences.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Civil War and Reconstruction (1850-1877)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.1.12.A.4.a

6.1.12.A.4.b

6.1.12.A.4.c
B. Geography,
People, and the
Environment

6.1.12.B.4.a

6.1.12.B.4.b

Analyze the ways in which prevailing attitudes, socioeconomic factors, and
government actions (i.e., the Fugitive Slave Act and Dred Scott Decision) in the
North and South (i.e., Secession) led to the Civil War.
Analyze how ideas found in key documents (i.e., the Declaration of
Independence, the Seneca Falls Declaration of Sentiments and Resolutions, the
Emancipation Proclamation, and the Gettysburg Address) contributed to
demanding equality for all.
Judge the effectiveness of the 13th, 14th, and 15th Amendments in obtaining
citizenship and equality for African Americans.
Use maps and primary sources to assess the impact that geography, improved
military strategies, political and military decisions (e.g., leadership), and new
modes of transportation had on the outcome of the Civil War.
Analyze the impact of population shifts and migration patterns during the
Reconstruction period.

SST 508: World History, 500 - 1500
C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
5. The Development of the
Industrial United States
Technological
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6.1.12.C.4.a

Assess the role that economics played in enabling the North and South to wage
war.
6.1.12.C.4.b Compare and contrast the immediate and long-term effects of the Civil War on
the economies of the North and South.
6.1.12.C.4.c Explain why the Civil War was more costly to America than previous conflicts
were.
6.1.12.D.4.a Compare and contrast the roles of African Americans who lived in Union and
Confederate states during the Civil War.
6.1.12.D.4.b Compare and contrast the impact of the American Civil War and the impact of a
past or current civil war in another country in terms of the consequences for
people’s lives and work.
6.1.12.D.4.c Analyze the debate about how to reunite the country, and determine the extent
to which enacted Reconstruction policies achieved their goals.
6.1.12.D.4.d Relate conflicting political, economic, social, and sectional perspectives on
Reconstruction to the resistance of some Southern individuals and states.
6.1.12.D.4.e Analyze the impact of the Civil War and the 14th Amendment on the
development of the country and on the relationship between the national and
state governments.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Development of the Industrial United States (1870-1900)
By the end of grade 12
Strand
Indicator #
Indicator
6.1.12.A.5.a

Assess the impact of governmental efforts to regulate industrial and financial
systems in order to provide economic stability.

SST 508: World History, 500 - 1500
developments and
unregulated business
practices revolutionized
transportation,
manufacturing, and
consumption, and changed
the daily lives of Americans.
The Industrial Revolution
and immigration had a
powerful impact on labor
relations, urbanization, the
environment, cultural
values, and created
tensions between ethnic
and social groups.

A. Civics,
Government, and
Human Rights
B. Geography,
People, and the
Environment

C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives

Content Area
Standard
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6.1.12.A.5.b Analyze the effectiveness of governmental policies and of actions by groups and
individuals to address discrimination against new immigrants, Native Americans,
and African Americans.
6.1.12.B.5.a Explain how the Homestead Act, the availability of land and natural resources,
and the development of transcontinental railroads and waterways promoted
the growth of a nationwide economy and the movement of populations.
6.1.12.B.5.b Assess the impact of rapid urbanization on the environment and on the quality
of life in cities.
6.1.12.C.5.a Analyze the economic practices of corporations and monopolies regarding the
production and marketing of goods, and determine the positive or negative
impact of these practices on individuals and the nation and the need for
government regulations.
6.1.12.C.5.b Compare and contrast economic development of the North, South, and West in
the post-Civil War period.
6.1.12.C.5.c Analyze the cyclical nature of the economy and the impact of periods of
expansion and recession on businesses and individuals.
6.1.12.D.5.a Analyze government policies and other factors that promoted innovation,
entrepreneurship, and industrialization in New Jersey and the United States
during this period.
6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations
that protect the rights of workers.
6.1.12.D.5.c Assess the effectiveness of public education in fostering national unity and
American values and in helping people meet their economic needs and
expectations.
6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or
occupation.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
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Era
Grade Level
Content Statement
6. The Emergence of
Modern America:
Progressive Reforms
Progressive reform
movements promoted
government efforts to
address problems created
by rapid industrialization,
immigration, and unfair
treatment of women,
children, and minority
groups.
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knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Emergence of Modern America (1890-1930)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

B. Geography,
People, and the
Environment

An expanding market for
C. Economics,
international trade
Innovation, and
promoted policies that
Technology
resulted in America
emerging as a world power.

D. History,
Culture, and
Perspectives

6.1.12.A.6.a

Evaluate the effectiveness of Progressive reforms in preventing unfair business
practices and political corruption and in promoting social justice.
6.1.12.A.6.b Evaluate the ways in which women organized to promote government policies
(i.e., abolition, women’s suffrage, and the temperance movement) designed to
address injustice, inequality, workplace safety, and immorality.
6.1.12.A.6.c Relate the creation of African American advocacy organizations (i.e., the
National Association for the Advancement of Colored People) to United States
Supreme Court decisions (i.e., Plessy v. Ferguson) and state and local
governmental policies.
6.1.12.B.6.a Determine the role geography played in gaining access to raw materials and
finding new global markets to promote trade.
6.1.12.B.6.b Compare and contrast issues involved in the struggle between the unregulated
development of natural resources and efforts to conserve and protect natural
resources during the period of industrial expansion.
6.1.12.C.6.a Evaluate the effectiveness of labor and agricultural organizations in improving
economic opportunities for various groups.
6.1.12.C.6.b Determine how supply and demand influenced price and output during the
Industrial Revolution.
6.1.12.C.6.c Analyze the impact of money, investment, credit, savings, debt, and financial
institutions on the development of the nation and the lives of individuals.
6.1.12.D.6.a Assess the impact of technological innovation and immigration on the
development of agriculture, industry, and urban culture during the late 19th
century in New Jersey (i.e., Paterson Silk Strike 1913) and the United States.
6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this
time period, and analyze how these presidents contributed to the United States
becoming a world power.
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6.1.12.D.6.c

Content Area
Standard

Era
Grade Level
Content Statement
7. The Emergence of
Modern America: World
War I
United States involvement
in World War I affected
politics, the economy, and
geopolitical relations
following the war.

Analyze the successes and failures of efforts to expand women’s rights,
including the work of important leaders (i.e., Elizabeth Cady Stanton, Susan B.
Anthony, Alice Paul, and Lucy Stone) and the eventual ratification of the 19th
Amendment.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Emergence of Modern America (1890-1930)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.1.12.A.7.a
6.1.12.A.7.b

6.1.12.A.7.c
B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

6.1.12.B.7.a

6.1.12.C.7.a
6.1.12.C.7.b
6.1.12.D.7.a

Analyze the reasons for the policy of neutrality regarding World War I, and
explain why the United States eventually entered the war.
Evaluate the impact of government policies designed to promote patriotism and
to protect national security during times of war on individual rights (i.e., the
Espionage Act and the Sedition Amendment).
Analyze the Treaty of Versailles and the League of Nations from the
perspectives of different countries.
Explain how global competition by nations for land and resources led to
increased militarism.
Determine how technological advancements affected the nature of World War I
on land, on water, and in the air.
Assess the immediate and long-term impact of women and African Americans
entering the work force in large numbers during World War I.
Evaluate the effectiveness of Woodrow Wilson’s leadership during and
immediately after World War I.
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D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
8. The Emergence of
Modern America: Roaring
Twenties
The 1920s is characterized
as a time of social,
economic, technological,
and political change, as well
as a time of emerging
isolationism, racial and
social tensions, and
economic problems.
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6.1.12.D.7.b Determine the extent to which propaganda, the media, and special interest
groups shaped American public opinion and American foreign policy during
World War I.
6.1.12.D.7.c Analyze the factors contributing to a rise in authoritarian forms of government
and ideologies (i.e., fascism, communism, and socialism) after World War I.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Emergence of Modern America (1890-1930)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

6.1.12.A.8.a

Relate government policies to the prosperity of the country during the 1920s,
and determine the impact of these policies on business and the consumer.
6.1.12.A.8.b Compare and contrast the global marketing practices of United States factories
and farms with American public opinion and government policies that favored
isolationism.
6.1.12.A.8.c Relate social intolerance, xenophobia, and fear of anarchists to government
policies restricting immigration, advocacy, and labor organizations.
6.1.12.B.8.a Determine the impact of the expansion of agricultural production into marginal
farmlands and other ineffective agricultural practices on people and the
environment.
6.1.12.C.8.a Analyze the push-pull factors that led to the Great Migration.
6.1.12.C.8.b Relate social, cultural, and technological changes in the interwar period to the
rise of a consumer economy and the changing role and status of women.
6.1.12.D.8.a Explain why the Great Migration led to heightened racial tensions, restrictive
laws, a rise in repressive organizations, and an increase in violence.
6.1.12.D.8.b Assess the impact of artists, writers, and musicians of the 1920s, including the
Harlem Renaissance, on American culture and values.
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Content Area
Standard

Era
Grade Level
Content Statement
9. The Great Depression
and World War II: The
Great Depression
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Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Great Depression and World War II (1929-1945)
By the end of grade 12
Strand
Indicator #
Indicator

A. Civics,
Government, and
Human Rights
B. Geography,
The Great Depression
People, and the
resulted from government Environment
economic policies, business C. Economics,
practices, and individual
Innovation, and
decisions, and it impacted Technology
business and society.

6.1.12.A.9.a

Analyze how the actions and policies of the United States government
contributed to the Great Depression.

6.1.12.B.9.a

Determine how agricultural practices, overproduction, and the Dust Bowl
intensified the worsening economic situation during the Great Depression.

6.1.12.C.9.a

Explain how government can adjust taxes, interest rates, and spending and use
other policies to restore the country’s economic health.

6.1.12.C.9.b

Explain how economic indicators (i.e., gross domestic product, the consumer
price index, the national debt, and the trade deficit) are used to evaluate the
health of the economy.
Explain the interdependence of various parts of a market economy (i.e., private
enterprise, government programs, and the Federal Reserve System).

6.1.12.C.9.c

6.1.12.C.9.d

D. History,
Culture, and
Perspectives

Compare and contrast the causes and outcomes of the stock market crash in
1929 with other periods of economic instability.
6.1.12.D.9.a Explore the global context of the Great Depression and the reasons for the
worldwide economic collapse.
6.1.12.D.9.b Analyze the impact of the Great Depression on the American family, migratory
groups, and ethnic and racial minorities.
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Content Area
Standard

Era
Grade Level
Content Statement
10. The Great Depression
and World War II: New
Deal
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Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Great Depression and World War II (1929-1945)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

Aimed at recovery, relief,
and reform, New Deal
programs had a lasting
impact on the expansion of
B. Geography,
the role of the national
People, and the
government in the
Environment
economy.
C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

6.1.12.A.10.a Evaluate the arguments regarding the role of the federal government during the
New Deal era.
6.1.12.A.10.b Assess the effectiveness of governmental policies enacted during the New Deal
period (i.e., the FDIC, NLRB, and Social Security) in protecting the welfare of
individuals.
6.1.12.A.10.c Evaluate the short- and long-term impact of the expanded role of government
on economic policy, capitalism, and society.
6.1.12.B.10.a Assess the effectiveness of New Deal programs designed to protect the
environment.
6.1.12.C.10.a Evaluate the effectiveness of economic regulations and standards established
during this time period in combating the Great Depression.
6.1.12.C.10.b Compare and contrast the economic ideologies of the two major political
parties regarding the role of government during the New Deal and today.
6.1.12.D.10.a Analyze how other nations responded to the Great Depression.
6.1.12.D.10.b Compare and contrast the leadership abilities of Franklin Delano Roosevelt and
those of past and recent presidents.
6.1.12.D.10.c Explain how key individuals, including minorities and women (i.e., Mary McLeod
Bethune, Frances Perkins, and Eleanor Roosevelt), shaped the core ideologies
and policies of the New Deal.
6.1.12.D.10.d Determine the extent to which New Deal public works and arts programs
impacted New Jersey and the nation.
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Content Area
Standard

Era
Grade Level
Content Statement
11. The Great Depression
and World War II: World
War II

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
The Great Depression and World War II (1929-1945)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

The United States
participated in World War II
as an Allied force to
prevent military conquests
by Germany, Italy, and
Japan.
Domestic and military
policies during World War II
continued to deny equal
rights to African Americans,
Asian Americans, and
women.
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B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

6.1.12.A.11.a Evaluate the effectiveness of international agreements following World War I
(e.g., League of Nations, Treaty of Versailles, Washington Naval Conference,
Kellogg- Briand Pact) in preventing international disputes.
6.1.12.A.11.b Compare and contrast different perspectives about how the United States
should respond to aggressive policies and actions taken by other nations at this
time.
6.1.12.A.11.c Determine if American policies regarding Japanese internment and actions
against other minority groups were a denial of civil rights.
6.1.12.A.11.d Analyze the decision to use the atomic bomb and the consequences of doing so.
6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of
human rights that occurred during the Holocaust and other genocides.
6.1.12.B.11.a Explain the role that geography played in the development of military strategies
and weaponry in World War II.
6.1.12.C.11.a Evaluate the shift in economic resources from the production of domestic to
military goods during World War II in terms of opportunity costs and trade-offs,
and analyze the impact of the post-war shift back to domestic production.
6.1.12.C.11.b Relate new wartime inventions to scientific and technological advancements in
the civilian world.
6.1.12.D.11.a Analyze the roles of various alliances among nations and their leaders in the
conduct and outcomes of the World War II.
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D. History,
Culture, and
Perspectives

Content Area
Standard
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6.1.12.D.11.b Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms,
military installations, and Battleship New Jersey) and prominent New Jersey
citizens (i.e., Albert Einstein) in World War II.
6.1.12.D.11.c Explain why women, African Americans, Native Americans, Asian Americans,
and other minority groups often expressed a strong sense of nationalism
despite the discrimination they experienced in the military and workforce.
6.1.12.D.11.d Compare the varying perspectives of victims, survivors, bystanders, rescuers,
and perpetrators during the Holocaust.
6.1.12.D.11.e Explain how World War II and the Holocaust led to the creation of international
organizations (i.e., the United Nations) to protect human rights, and describe
the subsequent impact of these organizations.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Postwar United States (1945 to early 1970s)
By the end of grade 12
Strand
Indicator #
Indicator

Era
Grade Level
Content Statement
12. Postwar United States: A. Civics,
Cold War
Government, and
Human Rights
Cold War tensions between
the United States and
communist countries
resulted in conflict that
influenced domestic and
foreign policy for over forty
years.

6.1.12.A.12.a Analyze ideological differences and other factors that contributed to the Cold
War and to United States involvement in conflicts intended to contain
communism, including the Korean War, the Cuban Missile Crisis, and the
Vietnam War.
6.1.12.A.12.b Examine constitutional issues involving war powers, as they relate to United
States military intervention in the Korean War, the Vietnam War, and other
conflicts.
6.1.12.A.12.c Explain how the Arab-Israeli conflict influenced American foreign policy.

SST 508: World History, 500 - 1500
B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
13. Postwar United States:
Civil Rights and Social
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6.1.12.B.12.a Evaluate the effectiveness of the Marshall Plan and regional alliances in the
rebuilding of European nations in the post World War II period.
6.1.12.C.12.a Explain the implications and outcomes of the Space Race from the perspectives
of the scientific community, the government, and the people.
6.1.12.C.12.b Assess the impact of agricultural innovation on the world economy.
6.1.12.C.12.c Analyze how scientific advancements impacted the national and global
economies and daily life.
6.1.12.C.12.d Assess the role of the public and private sectors in promoting economic growth
and ensuring economic stability.
6.1.12.D.12.a Analyze the impact of American governmental policies on independence
movements in Africa, Asia, the Caribbean, and the Middle East.
6.1.12.D.12.b Analyze efforts to eliminate communism, such as McCarthyism, and their
impact on individual civil liberties.
6.1.12.D.12.c Evaluate how the development of nuclear weapons by industrialized countries
and developing counties affected international relations.
6.1.12.D.12.d Compare and contrast American public support of the government and military
during the Vietnam War with that of other conflicts.
6.1.12.D.12.e Analyze the role that media played in bringing information to the American
public and shaping public attitudes toward the Vietnam War.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Postwar United States (1945 to early 1970s)
By the end of grade 12
Strand
Indicator #
Indicator
6.1.12.A.13.a Analyze the effectiveness of the New Jersey Constitution of 1947, New Jersey
Supreme Court decisions (i.e., Hedgepeth and Williams v. Trenton Board of
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Change
The Civil Rights movement
marked a period of social
turmoil and political
reform, resulting in the
expansion of rights and
opportunities for
individuals and groups
previously discriminated
against.

A. Civics,
Government, and
Human Rights
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6.1.12.A.13.b

6.1.12.A.13.c
B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

6.1.12.B.13.a
6.1.12.B.13.b
6.1.12.C.13.a

6.1.12.C.13.b
6.1.12.C.13.c

6.1.12.C.13.d
D. History,
Culture, and
Perspectives

6.1.12.D.13.a
6.1.12.D.13.b
6.1.12.D.13.c

Education), and New Jersey’s Law Against Discrimination (i.e., P.L. 1945, c.169)
in eliminating segregation and discrimination.
Analyze the effectiveness of national legislation, policies, and Supreme Court
decisions (i.e., the Civil Rights Act, the Voting Rights Act, the Equal Rights
Amendment, Title VII, Title IX, Affirmative Action, Brown v. Board of Education,
and Roe v. Wade) in promoting civil liberties and equal opportunities.
Determine the extent to which changes in national policy after 1965 impacted
immigration to New Jersey and the United States.
Determine the factors that led to migration from American cities to suburbs in
the 1950s and 1960s, and describe how this movement impacted cities.
Evaluate the effectiveness of environmental movements and their influence on
public attitudes and environmental protection laws.
Explain how individuals and organizations used economic measures (e.g., the
Montgomery Bus Boycott, sit downs, etc.) as weapons in the struggle for civil
and human rights.
Evaluate the effectiveness of economic policies that sought to combat postWorld War II inflation.
Evaluate the effectiveness of social legislation that was enacted to end poverty
in the 1960s and today by assessing the economic impact on the economy (e.g.,
inflation, recession, taxation, deficit spending, employment, education).
Relate American economic expansion after World War II to increased consumer
demand.
Determine the impetus for the Civil Rights Movement, and explain why national
governmental actions were needed to ensure civil rights for African Americans.
Compare and contrast the leadership and ideology of Martin Luther King, Jr.,
and Malcolm X during the Civil Rights Movement, and evaluate their legacies.
Analyze the successes and failures of women’s rights organizations, the
American Indian Movement, and La Raza in their pursuit of civil rights and equal
opportunities.
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6.1.12.D.13.d Determine the extent to which suburban living and television supported
conformity and stereotyping during this time period, while new music, art, and
literature acted as catalysts for the counterculture movement.
6.1.12.D.13.e Explain why the Peace Corps was created and how its role has evolved over
time.
6.1.12.D.13.f Relate the changing role of women in the labor force to changes in family
structure.

Content Area
Standard

Era
Grade Level
Content Statement
14. Contemporary United
States: Domestic Policies
Differing views on
government’s role in social
and economic issues led to
greater partisanship in
government decision
making.
The increased economic
prosperity and
opportunities experienced
by many masked growing
tensions and disparities
experienced by some

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Contemporary United States (1970-Today)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.1.12.A.14.a Evaluate the effectiveness of the checks and balances system in preventing one
branch of national government from usurping too much power during
contemporary times.
6.1.12.A.14.b Analyze how the Supreme Court has interpreted the Constitution to define the
rights of the individual, and evaluate the impact on public policies.
6.1.12.A.14.c Assess the merit and effectiveness of recent legislation in addressing the health,
welfare, and citizenship status of individuals and groups.
6.1.12.A.14.d Analyze the conflicting ideologies and actions of political parties regarding
spending priorities, the role of government in the economy, and social reforms.
6.1.12.A.14.e Evaluate the effectiveness and fairness of the process by which national, state,
and local officials are elected and vote on issues of public concern.
6.1.12.A.14.f Determine the extent to which nongovernmental organizations, special interest
groups, third party political groups, and the media affect public policy.

SST 508: World History, 500 - 1500
individuals and groups.
Immigration, educational
opportunities, and social
interaction have led to the
growth of a multicultural
society with varying values
and perspectives.

B. Geography,
People, and the
Environment

C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives
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6.1.12.A.14.g Analyze the impact of community groups and state policies that strive to
increase the youth vote (i.e., distribution of voter registration forms in high
schools).
6.1.12.A.14.h Assess the effectiveness of government policies in balancing the rights of the
individual against the need for national security.
6.1.12.B.14.a Determine the impact of recent immigration and migration patterns in New
Jersey and the United States on demographic, social, economic, and political
issues.
6.1.12.B.14.b Analyze how regionalization, urbanization, and suburbanization have led to
social and economic reform movements in New Jersey and the United States.
6.1.12.B.14.c Evaluate the impact of individual, business, and government decisions and
actions on the environment, and assess the efficacy of government policies and
agencies in New Jersey and the United States in addressing these decisions.
6.1.12.B.14.d Analyze the use of eminent domain in New Jersey and the United States from a
variety of perspectives.
6.1.12.C.14.a Use economic indicators to evaluate the effectiveness of state and national
fiscal (i.e., government spending and taxation) and monetary (i.e., interest
rates) policies.
6.1.12.C.14.b Judge to what extent government should intervene at the local, state, and
national levels on issues related to the economy.
6.1.12.C.14.c Analyze economic trends, income distribution, labor participation (i.e.,
employment, the composition of the work force), and government and
consumer debt and their impact on society.
6.1.12.C.14.d Relate the changing manufacturing, service, science, and technology industries
and educational opportunities to the economy and social dynamics in New
Jersey.
6.1.12.D.14.a Determine the relationship between United States domestic and foreign
policies.
6.1.12.D.14.b Assess the effectiveness of actions taken to address the causes of continuing
urban tensions and violence.
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6.1.12.D.14.c Determine the impact of the changing role of labor unions on the economy,
politics, and employer-employee relationships.
6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals with gender
preferences, and individuals with disabilities have met their goals of equality in
the workplace, politics, and society.
6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, public opinion, and
political decisions.
6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music,
and literature), and practices in shaping contemporary American culture.

Content Area
Standard

Era
Grade Level
Content Statement
15. Contemporary United
States: International
Policies
The United States has used
various methods to achieve
foreign policy goals that
affect the global balance of
power, national security,
other national interests,
and the development of
democratic societies.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Contemporary United States (1970-Today)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.1.12.A.15.a Analyze the factors that led to the fall of communism in Eastern European
countries and the Soviet Union, and determine how the fall influenced the
global power structure.
6.1.12.A.15.b Determine the effectiveness of the United States in pursuing national interests
while also attempting to address global political, economic, and social problems.
6.1.12.A.15.c Evaluate the role of diplomacy in developing peaceful relations, alliances, and
global agreements with other nations.
6.1.12.A.15.d Assess the impact of the arms race and the proliferation of nuclear weapons on
world power, security, and national foreign policy.
6.1.12.A.15.e Analyze the impact of United States support for the policies and actions of the
United Nations and other international organizations.
6.1.12.A.15.f Evaluate the effectiveness of United States policies and actions in supporting
the economic and democratic growth of developing nations.
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B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
16. Contemporary United
States: Interconnected
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6.1.12.B.15.a Evaluate the effectiveness of the United States government’s efforts to provide
humanitarian assistance during international natural disasters and times of
crises.
6.1.12.C.15.a Relate the role of America’s dependence on foreign oil to its economy and
foreign policy.
6.1.12.C.15.b Assess economic priorities related to international and domestic needs, as
reflected in the national budget.
6.1.12.D.15.a Compare United Nations policies and goals (i.e., the International Declaration of
Human Rights and the United Nations Millennium Development Goals) intended
to promote human rights and prevent the violation of human rights with actions
taken by the United States.
6.1.12.D.15.b Compare the perspectives of other nations and the United States regarding
United States foreign policy.
6.1.12.D.15.c Explain how and why religious tensions and historic differences in the Middle
East have led to international conflicts, and analyze the effectiveness of United
States policy and actions in bringing peaceful resolutions to the region.
6.1.12.D.15.d Analyze the reasons for terrorism and the impact that terrorism has had on
individuals and government policies, and assess the effectiveness of actions
taken by the United States and other nations to prevent terrorism.

Social Studies
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
Contemporary United States (1970-Today)
By the end of grade 12
Strand
Indicator #
Indicator
6.1.12.A.16.a Examine the impact of media and technology on political and social issues in a
global society.
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Global Society
Scientific and technological
changes have dramatically
affected the economy, the
nature of work, education,
and social interactions.

A. Civics,
Government, and
Human Rights
B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
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6.1.12.A.16.b Analyze government efforts to address intellectual property rights, personal
privacy, and other ethical issues in science, medicine, and business that arise
from the global use of new technologies.
6.1.12.A.16.c Assess from various perspectives the effectiveness with which the United States
government addresses economic issues that affect individuals, business, and/or
other countries.
6.1.12.B.16.a Explain why natural resources (i.e., fossil fuels, food, and water) continue to be
a source of conflict, and analyze how the United States and other nations have
addressed issues concerning the distribution and sustainability of natural
resources.
6.1.12.C.16.a Evaluate the economic, political, and social impact of new and emerging
technologies on individuals and nations.
6.1.12.C.16.b Predict the impact of technology on the global workforce and on
entrepreneurship.
6.1.12.C.16.c Assess the impact of international trade, global business organizations, and
overseas competition on the United States economy and workforce.
6.1.12.D.16.a Analyze the impact of American culture on other world cultures from multiple
perspectives.
6.1.12.D.16.b Explain how and why technology is transforming access to education and
educational practices worldwide.
6.1.12.D.16.c Determine past and present factors that led to the widening of the gap between
the rich and poor, and evaluate how this has affected individuals and society.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
The Beginnings of Human Society
By the end of grade 8
Strand
Indicator #
Indicator
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1. The Beginnings of
A. Civics,
Human Society: Paleolithic Government, and
and Neolithic Ages
Human Rights
B. Geography,
Hunter/gatherers adapted People, and the
to their physical
Environment
environments using
C. Economics,
resources, the natural
Innovation, and
world, and technological
Technology
advancements.
The agricultural revolution
D. History,
led to an increase in
Culture, and
population, specialization
Perspectives
of labor, new forms of
social organization, and the
beginning of societies.
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6.2.8.A.1.a

Compare and contrast the social organization, natural resources, and land use
of early hunters/gatherers and those who lived in early agrarian societies.

6.2.8.B.1.a

Explain the various migratory patterns of hunters/gatherers that moved from
Africa to Eurasia, Australia, and the Americas, and describe the impact of
migration on their lives and on the shaping of societies.
Describe the influence of the agricultural revolution (e.g., the impact of food
surplus from farming) on population growth and the subsequent development
of civilizations.
Determine the impact of technological advancements on hunter/gatherer and
agrarian societies.
Demonstrate an understanding of pre-agricultural and post-agricultural periods
in terms of relative length of time.
Describe how the development of both written and unwritten languages
impacted human understanding, development of culture, and social structure.
Explain how archaeological discoveries are used to develop and enhance
understanding of life prior to written records.

6.2.8.C.1.a

6.2.8.C.1.b
6.2.8.D.1.a
6.2.8.D.1.b
6.2.8.D.1.c

Archaeology provides
historical and scientific
explanations for how
ancient people lived.
Content Area
Standard

Era
Grade Level
Content Statement

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
Early Civilizations and the Emergence of Pastoral Peoples (4000-1000 BCE)
By the end of grade 8
Strand
Indicator #
Indicator

SST 508: World History, 500 - 1500
2. Early Civilizations and
the Emergence of Pastoral
Peoples: Early River Valley
Civilizations
Early river valley
civilizations (e.g.,
Mesopotamia, Egypt, Indus
River [modern Pakistan and
northwestern India], and,
later, Yellow River Valley in
China) developed due to
favorable geographic
conditions. They created
centralized systems of
government and advanced
societies.

A. Civics,
Government, and
Human Rights
B. Geography,
People, and the
Environment
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6.2.8.A.2.a
6.2.8.A.2.b
6.2.8.B.2.a

6.2.8.B.2.b

C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

6.2.8.C.2.a

6.2.8.D.2.a
6.2.8.D.2.b
6.2.8.D.2.c

6.2.8.D.2.d

Content Area
Standard

Era

Explain how/why different early river valley civilizations developed similar forms
of government and legal structures.
Determine the role of slavery in the economic and social structures of early
river valley civilizations.
Determine the extent to which geography influenced settlement, the
development of trade networks, technological innovations, and the
sustainability of early river valley civilizations.
Compare and contrast physical and political maps of early river valley
civilizations and their modern counterparts (i.e., Mesopotamia and Iraq; Ancient
Egypt and Modern Egypt; Indus River Valley and Modern Pakistan/India; Ancient
China and Modern China), and determine the geopolitical impact of these
civilizations, then and now.
Explain how technological advancements led to greater economic specialization,
improved weaponry, trade, and the development of a class system in early river
valley civilizations.
Analyze the impact of religion on daily life, government, and culture in various
early river valley civilizations.
Explain how the development of written language transformed all aspects of life
in early river valley civilizations.
Analyze the factors that led to the rise and fall of various early river valley
civilizations and determine whether there was a common pattern of growth and
decline.
Evaluate the importance and enduring legacy of the major achievements of the
early river valley civilizations over time.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE)

SST 508: World History, 500 - 1500
Grade Level
Content Statement
3. The Classical
Civilizations of the
Mediterranean World,
India, and China

By the end of grade 8
Strand
Indicator #
A. Civics,
Government, and
Human Rights

Classical civilizations
declined as a result of
internal weaknesses and
external invasions, but they
left lasting legacies for
future civilizations.

6.2.8.A.3.a

6.2.8.A.3.b

Classical civilizations (i.e.,
Greece, Rome, India and
China) developed and
expanded into empires of
unprecedented size and
diversity by creating
centralized governments
and promoting commerce,
a common culture, and
social values.
Cultural exchange and
diffusion dramatically
increased, and enduring
world religions emerged,
during the era of classical
civilizations.
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6.2.8.A.3.c

6.2.8.A.3.d

6.2.8.A.3.e

B. Geography,
People, and the
Environment

6.2.8.B.3.a

6.2.8.B.3.b
C. Economics,
Innovation, and
Technology

6.2.8.C.3.a
6.2.8.C.3.b

6.2.8.D.3.a

Indicator
Compare and contrast the methods (i.e., autocratic rule, philosophies, and
bureaucratic structures) used by the rulers of Rome, China, and India to control
and unify their expanding empires.
Compare and contrast the rights and responsibilities of free men, women,
slaves, and foreigners in the political, economic, and social structures of
classical civilizations.
Determine the foundational concepts and principles of Athenian democracy and
the Roman Republic that later influenced the development of the United States
Constitution.
Compare the status (i.e., political, economic, and social) of groups in the
Ancient World to those of people today and evaluate how individuals perceived
the principles of liberty and equality then and now.
Compare and contrast the American legal system with the legal systems of
classical civilizations, and determine the extent to which these early systems
influenced our current legal system.
Determine how geography and the availability of natural resources influenced
the development of the political, economic, and cultural systems of each of the
classical civilizations and provided motivation for expansion.
Explain how geography and the availability of natural resources led to both the
development of Greek city-states and to their decline.
Analyze the impact of expanding land and sea trade routes as well as a uniform
system of exchange in the Mediterranean World and Asia.
Explain how classical civilizations used technology and innovation to enhance
agricultural/ manufacturing output and commerce, to expand military
capabilities, to improve life in urban areas, and to allow for greater division of
labor.
Compare and contrast social hierarchies in classical civilizations as they relate to
power, wealth, and equality.
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6.2.8.D.3.b
6.2.8.D.3.c

D. History,
Culture, and
Perspectives

6.2.8.D.3.d

6.2.8.D.3.e

Content Area
Standard

Era
Grade Level
Content Statement
4. Expanding Exchanges
and Encounters

Determine common factors that contributed to the decline and fall of the
Roman Empire, Gupta India, and Han China.
Evaluate the importance and enduring legacy of the major achievements of
Greece, Rome, India, and China over time.
Compare and contrast the tenets of various world religions that developed in or
around this time period (i.e., Buddhism, Christianity, Confucianism, Hinduism,
Islam, Judaism, Sikhism, and Taoism), their patterns of expansion, and their
responses to the current challenges of globalization.
Determine the extent to which religion, economic issues, and conflict shaped
the values and decisions of the classical civilizations.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
Expanding Exchanges and Encounters (500 CE-1450 CE)
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

The emergence of empires
(i.e., Asia, Africa, Europe
and the Americas) resulted
from the promotion of
interregional trade, cultural
B. Geography,
exchanges, new
People, and the
technologies, urbanization,
Environment
and centralized political
organization.

6.2.8.A.4.a
6.2.8.A.4.b
6.2.8.A.4.c

6.2.8.B.4.a

Analyze the role of religion and other means rulers used to unify and centrally
govern expanding territories with diverse populations.
Compare and contrast the Japanese and European systems of feudalism and the
effectiveness of each in promoting social, economic, and political order.
Determine the influence of medieval English legal and constitutional practices
(i.e., the Magna Carta, parliament, the development of habeas corpus, and an
independent judiciary) on modern democratic thought and institutions.
Explain how geography influenced the development of the political, economic,
and cultural centers of each empire as well as the empires’ relationships with
other parts of the world.
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6.2.8.B.4.b

The rise and spread of new
belief systems unified
societies, but they also
became a major source of
tension and conflict.

6.2.8.B.4.c

6.2.8.B.4.d

While commercial and
agricultural improvements
created new wealth and
opportunities for the
empires, most people’s
daily lives remained
unchanged.

6.2.8.B.4.e

6.2.8.B.4.f

C. Economics,
Innovation, and
Technology

6.2.8.C.4.a

6.2.8.C.4.b

D. History,
Culture, and
Perspectives

6.2.8.D.4.
a
6.2.8.D.4.b

6.2.8.D.4.c
6.2.8.D.4.d

Assess how maritime and overland trade routes (i.e., the African caravan and
Silk Road) impacted urbanization, transportation, communication, and the
development of international trade centers.
Determine how Africa’s physical geography and natural resources presented
challenges and opportunities for trade, development, and the spread of
religion.
Explain why the Arabian Peninsula’s physical features and location made it the
epicenter of Afro-Eurasian trade and fostered the spread of Islam into Africa,
Europe, and Asia.
Analyze the motivations for civilizations to modify the environment, determine
the positive and negative consequences of environmental changes made during
this time period, and relate these changes to current environmental challenges.
Explain how the geographies and climates of Asia, Africa, Europe, and the
Americas influenced their economic development and interaction or isolation
with other societies.
Explain how and why the interrelationships among improved agricultural
production, population growth, urbanization, and commercialization led to the
rise of powerful states and kingdoms (i.e., Europe, Asia, Americas).
Determine the extent to which interaction between the Islamic world and
medieval Europe increased trade, enhanced technology innovation, and
impacted scientific thought and the arts.
Analyze the role of religion and economics in shaping each empire’s social
hierarchy, and evaluate the impact these hierarchical structures had on the lives
of various groups of people.
Analyze the causes and outcomes of the Crusades from different perspectives,
including the perspectives of European political and religious leaders, the
crusaders, Jews, Muslims, and traders.
Assess the demographic, economic, and religious impact of the plague on
Europe.
Determine which events led to the rise and eventual decline of European
feudalism.
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6.2.8.D.4.e
6.2.8.D.4.f
6.2.8.D.4.g

Content Area
Standard

Era
Grade Level
Content Statement
1. The Emergence of the
First Global Age: Global
Interactions and
Colonialism
The methods of and
motivations for exploration
and conquest resulted in
increased global
interactions, differing
patterns of trade,
colonization, and conflict
among nations.
Colonization was inspired
by the desire to have

Analyze the immediate and long-term impact on China and Europe of the open
exchange between Europe and the Yuan (Mongol) Dynasty.
Determine the extent to which the Byzantine Empire influenced the Islamic
world and western Europe.
Evaluate the importance and enduring legacy of the major achievements of the
people living Asia, Africa (Islam), Europe and the Americas over time.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
The Emergence of the First Global Age (1350-1770)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.2.12.A.1.a

B. Geography,
People, and the
Environment

6.2.12.B.1.a

6.2.12.B.1.b
C. Economics,
Innovation, and
Technology

6.2.12.C.1.a

6.2.12.C.1.b

Compare and contrast the motivations for and methods by which various
empires (e.g., Ming, Qing, Spanish, Mughal, Ottoman) expanded, and assess
why some were more effective than others in maintaining control of their
empires.
Explain major changes in world political boundaries between 1450 and 1770,
and assess the extent of European political and military control in Africa, Asia,
and the Americas by the mid-18th century.
Determine the role of natural resources, climate, and topography in European
exploration, colonization, and settlement patterns.
Compare and contrast the economic policies of China and Japan, and determine
the impact these policies had on growth, the desire for colonies, and the
relative positions of China and Japan within the emerging global economy.
Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to
Europe to America, and determine the impact trade on the New World’s
economy and society.
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access to resources and
markets, often at the
expense of the indigenous
culture, population, and
environment.

Page 115
6.2.12.C.1.c
6.2.12.C.1.d
6.2.12.C.1.e

D. History,
Culture, and
Perspectives

6.2.12.D.1.a
6.2.12.D.1.b
6.2.12.D.1.c
6.2.12.D.1.d

6.2.12.D.1.e

6.2.12.D.1.f

Content Area
Standard

Era
Grade Level
Content Statement

Assess the role of mercantilism in stimulating European expansion through
trade, conquest, and colonization.
Determine the effects of increased global trade and the importation of gold and
silver from the New World on inflation in Europe, Southwest Asia, and Africa.
Determine the extent to which various technologies, (e.g., printing, the marine
compass, cannonry, Arabic numerals) derived from Europe’s interactions with
Islam and Asia provided the necessary tools for European exploration and
conquest.
Assess the political, social, and economic impact of the Columbian Exchange
(e.g., plants, animals, ideas, pathogens) on Europeans and Native Americans.
Compare slavery practices and other forms of coerced labor or social bondage
common in East Africa, West Africa, Southwest Asia, Europe, and the Americas.
Analyze various motivations for the Atlantic slave trade and the impact on
Europeans, Africans, and Americans.
Explain how the new social stratification created by voluntary and coerced
interactions among Native Americans, Africans, and Europeans in Spanish
colonies laid the foundation for conflict.
Assess the impact of economic, political, and social policies and practices
regarding African slaves, indigenous peoples, and Europeans in the Spanish and
Portuguese colonies.
Analyze the political, cultural, and moral role of Catholic and Protestant
Christianity in the European colonies.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
Renaissance, Reformation, Scientific Revolution, and Enlightenment (1350-1700)
By the end of grade 12
Strand
Indicator #
Indicator
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2. Renaissance,
Reformation, Scientific
Revolution, and
Enlightenment
Ideas developed during the
Renaissance, Scientific
Revolution, Reformation,
and Enlightenment led to
political, economic, and
cultural changes that have
had a lasting impact.

A. Civics,
Government, and
Human Rights
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6.2.12.A.2.a

6.2.12.A.2.b

B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology
D. History,
Culture, and
Perspectives

6.2.12.B.2.a

6.2.12.C.2.a

6.2.12.D.2.a

6.2.12.D.2.b
6.2.12.D.2.c
6.2.12.D.2.d

6.2.12.D.2.e

Content Area
Standard

Era

Compare the principle ideas of the Enlightenment in Europe (e.g., political,
social, gender, education) with similar ideas in Asia and the Muslim empires of
the Middle East and North Africa.
Determine the reasons for, and the consequences of, the rise of powerful,
centralized nation states in Europe (i.e., the French absolute monarchy and the
English limited monarchy).
Relate the division of European regions during this time period into those that
remained Catholic and those that became Protestant to the practice of religion
in the New World.
Relate the development of more modern banking and financial systems to
European economic influence in the world.
Determine the factors that led to the Renaissance, the significance of the
location of the Italian city-states as the center of the Renaissance, and the
impact on the arts.
Determine the factors that led to the Reformation and the impact on European
politics.
Justify how innovations from Asian and Islamic civilizations, as well as from
ancient Greek and Roman culture, laid the foundation for the Renaissance.
Analyze the impact of new intellectual, philosophical, and scientific ideas on
how humans viewed themselves and how they viewed their physical and
spiritual worlds.
Assess the impact of the printing press and other technologies developed on
the dissemination of ideas.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
Age of Revolutions (1750-1914)
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Grade Level
By the end of grade 12
Content Statement
Strand
Indicator #
3. Age of Revolutions:
A. Civics,
6.2.12.A.3.a
Political and Industrial
Government, and
Revolutions, Imperialism,
Human Rights
Reform, and Global Impact
6.2.12.A.3.b
Discontent with prevailing
economic, political, and
6.2.12.A.3.c
social conditions was the
impetus for change, which
6.2.12.A.3.d
resulted in revolution or
reform.
The Industrial Revolution
was a consequence of
technological innovation
and expanding economic
activity and markets,
resulting in massive
population movement,
urbanization, and the
development of complex
economic systems.
Industrialized nations
embarked on a competitive
race for global resources
and markets, resulting in
the establishment of
political and economic
control over large regions

6.2.12.A.3.e

B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

6.2.12.B.3.a
6.2.12.B.3.b
6.2.12.C.3.a
6.2.12.C.3.b
6.2.12.C.3.c
6.2.12.C.3.d

Indicator
Explain how and why various ideals (e.g., liberty, popular sovereignty, natural
rights, democracy, nationalism) became driving forces for reforms and
revolutions, their influence on Latin American independence movements, and
evaluate their impact on government, society, and economic opportunities.
Relate the responses of various governments to pressure for self-government or
self-determination to subsequent reform or revolution.
Analyze the relationship between industrialization and the rise of democratic
and social reforms, including the expansion of parliamentary government.
Compare and contrast the struggles for women’s suffrage and workers’ rights in
Europe and North America, and evaluate the degree to which each movement
achieved its goals.
Analyze the motives for and methods by which European nations, Japan, and
the United States expanded their imperialistic practices in Africa and Asia during
this era, and evaluate the impact of these actions on their relations.
Assess the impact of imperialism by comparing and contrasting the political
boundaries of the world in 1815 and 1914.
Relate the role of geography to the spread of independence movements in Latin
America.
Analyze interrelationships among the “agricultural revolution,” population
growth, industrialization, specialization of labor, and patterns of land-holding.
Analyze interrelationships among the Industrial Revolution, nationalism,
competition for global markets, imperialism, and natural resources.
Compare the characteristics of capitalism, communism, and socialism to
determine why each system emerged in different world regions.
Determine how, and the extent to which, scientific and technological changes,
transportation, and new forms of energy brought about massive social,
economic, and cultural changes.
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of the world that had a
lasting impact.
D. History,
Culture, and
Perspectives

Content Area
Standard

Era
Grade Level
Content Statement
4. A Half-Century of
Crisis and
Achievement: The Era
of the Great Wars
Nationalism,
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6.2.12.C.3.e Compare the impact of imperialism on economic development in Africa, Asia,
and Latin America regarding barriers or opportunities for future development
and political independence.
6.2.12.D.3.a Explain how individuals and groups promoted revolutionary actions and brought
about change during this time period.
6.2.12.D.3.b Explain how industrialization and urbanization affected class structure, family
life, the daily lives of men, women, and children, and the environment.
6.2.12.D.3.c Compare and contrast China’s and Japan’s views of and responses to
imperialism, and determine the effects of imperialism on the development and
prosperity of each country in the 20th century.
6.2.12.D.3.d Analyze the extent to which racism was both a cause and consequence of
imperialism, and evaluate the impact of imperialism from multiple perspectives.
6.2.12.D.3.e Analyze the impact of the policies of different European colonizers on
indigenous societies, and explain the responses of these societies to
imperialistic rule.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
A Half-Century of Crisis and Achievement (1900-1945)
the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government,
and Human
Rights

6.2.12.A.4.a
6.2.12.A.4.b
6.2.12.A.4.c

Explain the differences between socialism, communism, and fascism and
explain the reasons for their spread in Europe and Asia.
Compare the rise of nationalism in China, Turkey, and India.
Analyze the motivations, causes, and consequences of the genocides of
Armenians, Roma (gypsies), and Jews, as well as the mass exterminations of
Ukrainians and Chinese.
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imperialism,
industrialization, and
militarism contributed
to an increase in
economic and military
competition among
European nations, the
Ottoman Empire, and
Japan, and led to World
War I.
The failure of the Treaty
of Versailles, the impact
of the global
depression, and the
expansionist policies
and actions of Axis
nations are viewed as
major factors that
resulted in World War
II.
World Wars I and II
were "total wars" in
which nations mobilized
entire populations and
economies and
employed new military
tactics that resulted in
unprecedented death
and destruction, as well
as drastic changes in
political boundaries.

B. Geography,
People, and
the
Environment
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6.2.12.A.4.d
6.2.12.B.4.a
6.2.12.B.4.b
6.2.12.B.4.c
6.2.12.B.4.d

C. Economics,
Innovation,
and
Technology

6.2.12.C.4.a

6.2.12.C.4.b

6.2.12.C.4.c

6.2.12.C.4.d

D. History,
Culture, and
Perspectives

6.2.12.D.4.a
6.2.12.D.4.b
6.2.12.D.4.c
6.2.12.D.4.d

Assess government responses to incidents of ethnic cleansing and genocide.
Determine the geographic impact of World War I by comparing and
contrasting the political boundaries of the world in 1914 and 1939.
Determine how geography impacted military strategies and major turning
points during World War II.
Explain how the disintegration of the Ottoman empire and the mandate
system led to the creation of new nations in the Middle East.
Explain the intended and unintended consequences of new national
boundaries established by the treaties that ended World War II.
Analyze government responses to the Great Depression and their
consequences, including the growth of fascist, socialist, and communist
movements and the effects on capitalist economic theory and practice.
Compare and contrast World Wars I and II in terms of technological
innovations (i.e., industrial production, scientific research, war tactics) and
social impact (i.e., national mobilization, loss of life, and destruction of
property).
Assess the short- and long-term demographic, social, economic, and
environmental consequences of the violence and destruction of the two World
Wars.
Analyze the ways in which new forms of communication, transportation, and
weaponry affected relationships between governments and their citizens and
bolstered the power of new authoritarian regimes during this period.
Analyze the extent to which nationalism, industrialization, territory disputes,
imperialism, militarism, and alliances led to World War I.
Analyze the Treaty of Versailles and the League of Nations from the
perspectives of different nations.
Assess the causes of revolution in the 20th century (i.e., in Russia, China, India,
and Cuba), and determine the impact on global politics.
Analyze the extent to which the legacy of World War I, the global depression,
ethnic and ideological conflicts, imperialism, and traditional political or
economic rivalries caused World War II.
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World Wars I and II
challenged economic
and political power
structures and gave rise
to a new balance of
power in the world.
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6.2.12.D.4.e
6.2.12.D.4.f
6.2.12.D.4.g
6.2.12.D.4.h

Economic,
technological, and
military power and
bureaucracies have
been used by nations to
deliberately and
systematically destroy
ethnic/racial, political,
and cultural groups.
Content Area
Standard

Era
Grade Level
Content Statement
5. The 20th Century Since
1945: Challenges for the
Modern World
Decolonization, the
emergence of new

6.2.12.D.4.i

6.2.12.D.4.j
6.2.12.D.4.k

Compare how Allied countries responded to the expansionist actions of
Germany and Italy.
Explain the role of colonial peoples in the war efforts of the Allies and the
Central/Axis Powers in both World Wars.
Analyze the role of racial bias, nationalism, and propaganda in mobilizing
civilian populations in support of “total war”.
Assess the extent to which world war, depression, nationalist ideology,
communism, and liberal democratic ideals contributed to the emergence of
movements for national self-rule or sovereignty in Africa and Asia.
Compare and contrast the actions of individuals as perpetrators, bystanders,
and rescuers during events of persecution or genocide, and describe the longterm consequences of genocide for all involved.
Analyze how the social, economic, and political roles of women were
transformed during this time period.
Assess the cultural impact of World War I, the Great Depression, and World
War II by analyzing the values and social ideas in the arts.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
The 20th Century Since 1945 (1945-Today)
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.2.12.A.5.a

6.2.12.A.5.b

Explain how and why differences in ideologies and policies between
the United States and the USSR resulted in a cold war, the formation
of new alliances (e.g., NATO, SEATO, Warsaw Pact), and periodic
military clashes (e.g., Korean War, conflicts in the Middle East).
Analyze the structure and goals of the United Nations and evaluate
the organization’s ability to solve or mediate international conflicts.

SST 508: World History, 500 - 1500
independent nations, and
competing ideologies
changed the political
landscape and national
identities of those involved,
and sometimes included
military confrontations and
violations of human rights.
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6.2.12.A.5.c

6.2.12.A.5.d

6.2.12.A.5.e

B. Geography,
International migration and
People, and the
scientific and technological
Environment
improvements in the
second half of the 20th
century resulted in an
increasingly global
economy and society that
are challenged by limited
natural resources.

6.2.12.B.5.a

6.2.12.B.5.b

6.2.12.B.5.c

6.2.12.B.5.d

6.2.12.B.5.e
C. Economics,
Innovation, and
Technology

6.2.12.C.5.a
6.2.12.C.5.b
6.2.12.C.5.c

6.2.12.C.5.d

Explain how World War II led to aspirations for self-determination,
and compare and contrast the methods used by African and Asian
countries to achieve independence.
Analyze the causes and consequences of mass killings (e.g., Cambodia,
Rwanda, Bosnia-Herzegovina, Somalia, Sudan), and evaluate the
responsibilities of the world community in response to such events.
Assess the progress of human and civil rights around the world since
the 1948 U.N. Declaration of Human Rights.
Determine the impact of geography on decisions made by the Soviet
Union and the United States to expand and protect their spheres of
influence.
Analyze the reasons for the Cold War and the collapse of the Soviet
Union, and evaluate the impact of these events on changing national
boundaries in Eastern Europe and Asia.
Determine the impact of migration on the way of life (e.g., social,
economic, and political structures) in countries of origin and in
adopted countries.
Analyze post-independence struggles in South Asia, including the
struggle over the partitioning of the subcontinent into India and
Pakistan, as well as later tensions over Kashmir.
Assess the role of boundary disputes and limited natural resources as
sources of conflict.
Explain how and why Western European countries and Japan achieved
rapid economic recovery after World War II.
Compare and contrast free market capitalism, Western European
democratic socialism, and Soviet communism.
Assess the impact of the international arms race, the space race, and
nuclear proliferation on international politics from multiple
perspectives.
Determine the challenges faced by developing nations in their efforts
to compete in a global economy.
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6.2.12.C.5.e
6.2.12.C.5.f
6.2.12.C.5.g

D. History, Culture,
and Perspectives

6.2.12.D.5.a

6.2.12.D.5.b

6.2.12.D.5.c

6.2.12.D.5.d

Content Area
Standard

Era
Grade Level
Content Statement
6. Contemporary Issues
Technological innovation,

Assess the reasons for and consequences of the growth of
communism and shift toward a market economy in China.
Assess the impact of the European Union on member nations and
other nations.
Evaluate the role of the petroleum industry in world politics, the
global economy, and the environment.
Relate the lingering effects of colonialism to the efforts of Latin
American, African, and Asian nations to build stable economies and
national identities.
Assess the impact of Gandhi’s methods of civil disobedience and
passive resistance in India, and determine how his methods were later
used by people from other countries.
Assess the influence of television, the Internet, and other forms of
electronic communication on the creation and diffusion of cultural and
political information, worldwide.
Analyze how feminist movements and social conditions have affected
the lives of women in different parts of the world, and evaluate
women’s progress toward social equality, economic equality, and
political equality in various countries.

Social Studies
6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
Contemporary Issues
By the end of grade 12
Strand
Indicator #
Indicator
6.2.12.A.6.a

Evaluate the role of international cooperation and multinational
organizations in attempting to solve global issues.
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economic
interdependence, changes
in population growth,
migratory patterns, and the
development, distribution,
and use of natural
resources offer challenges
and opportunities that
transcend regional and
national borders.
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6.2.12.A.6.b

A. Civics,
Government, and
Human Rights

B. Geography,
People, and the
Environment
C. Economics,
Innovation, and
Technology

6.2.12.A.6.c
6.2.12.A.6.d

6.2.12.B.6.a

6.2.12.C.6.a
6.2.12.C.6.b

6.2.12.C.6.c

6.2.12.C.6.d
D. History, Culture,
and Perspectives

6.2.12.D.6.a

Analyze the relationships and tensions between national sovereignty
and global interest in matters such as territory, economic development,
use of natural resources, and human rights.
Analyze why terrorist movements have proliferated, and evaluate their
impact on governments, individuals, and societies.
Assess the effectiveness of responses by governments and
international organizations to tensions resulting from ethnic, territorial,
religious, and/or nationalist differences.
Determine the global impact of increased population growth,
migration, and changes in urban-rural populations on natural resources
and land use.
Evaluate efforts of governmental, nongovernmental, and international
organizations to address economic imbalances and social inequalities.
Compare and contrast demographic trends in industrialized and
developing nations, and evaluate the potential impact of these trends
on the economy, political stability, and use of resources.
Assess the role government monetary policies, central banks,
international investment, and exchange rates play in maintaining stable
regional and global economies.
Determine how the availability of scientific, technological, and medical
advances impacts the quality of life in different countries.
Assess the role of increased personal and business electronic
communications in creating a “global” culture, and evaluate the impact
on traditional cultures and values.
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Content Area
Standard

Grade Level
Content Statement
Active citizens in the 21st century:
•

•

•

•

•
•

Recognize that people have
different perspectives based on
their beliefs, values, traditions,
culture, and experiences.
Identify stereotyping, bias,
prejudice, and discrimination in
their lives and communities.
Are aware of their relationships
to people, places, and resources
in the local community and
beyond.
Make informed and reasoned
decisions by seeking and
assessing information, asking
questions, and evaluating
alternate solutions.
Develop strategies to reach
consensus and resolve conflict.
Demonstrate understanding of
the need for fairness and take
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Social Studies
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.
By the end of grade 4
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.3.4.A.1

6.3.4.A.2

6.3.4.A.3
6.3.4.A.4
B. Geography,
People and the
Environment
C. Economics,
Innovation, and
Technology
D. History, Culture,
and Perspectives

6.3.4.B.1

6.3.4.C.1

6.3.4.D.1

Determine what makes a good rule or law and apply this
understanding to rules and laws in your school or community
(e.g., bike helmet, recycling).
Examine the impact of a local issue by considering the
perspectives of different groups, including community members
and local officials.
Select a local issue and develop a group action plan to inform
school and/or community members about the issue.
Communicate with students from various countries about
common issues of public concern and possible solutions.
Plan and participate in an advocacy project to inform others
about environmental issues at the local or state level and
propose possible solutions.
Develop and implement a group initiative that addresses an
economic issue impacting children.
Identify actions that are unfair or discriminatory, such as
bullying, and propose solutions to address such actions.

SST 508: World History, 500 - 1500

Page 125

appropriate action against
unfairness.

Content Area
Standard

Grade Level
Content Statement
Active citizens in the 21st century:
•

•

•

•
•

Recognize the causes and
effects of prejudice on
individuals, groups, and society.
Recognize the value of cultural
diversity, as well as the
potential for misunderstanding.
Critically analyze media to
assess different viewpoints and
detect bias, opinion, and
stereotypes.
Listen open-mindedly to views
contrary to their own.
Collaboratively develop and
practice strategies for managing
and resolving conflict.

Social Studies
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.
By the end of grade 8
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.3.8.A.1

6.3.8.A.2

6.3.8.A.3
B. Geography, People
and the Environment

6.3.8.B.1

C. Economics,
Innovation, and
Technology

6.3.8.C.1

Deliberate on a public issue affecting an upcoming election,
consider opposing arguments, and develop a reasoned
conclusion.
Participate in a real or simulated hearing to develop a legislative
proposal that addresses a public issue, and share it with an
appropriate legislative body (e.g., school board, municipal or
county government, state legislature).
Collaborate with international students to deliberate about and
address issues of gender equality, child mortality, or education.
Evaluate alternative land use proposals and make
recommendations to the appropriate governmental agency
regarding the best course of action.
Examine the perspectives of multiple stakeholders involved in the
local budget process (e.g., obtaining information, discussing
priorities).
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•

•

•
•
•

Demonstrate understanding of D. History, Culture,
democratic values and
and Perspectives
processes.
Recognize that the actions or
inactions of individuals, groups,
and nations can have intended
and unintended consequences.
Challenge unfair viewpoints and
behaviors by taking action.
Make informed and reasoned
decisions.
Accept decisions that are made
for the common good.

Content Area
Standard

Grade Level
Content Statement
Active citizens in the 21st century:
Determine the credibility and
value of information, while also
considering context, point of
view, and multiple perspectives.
• Analyze sources of prejudice
and discrimination and propose
solutions to eliminate them.
•
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6.3.8.D.1

Engage in simulated democratic processes (e.g., legislative
hearings, judicial proceedings, elections) to understand how
conflicting points of view are addressed in a democratic society.

Social Studies
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.
By the end of grade 12
Strand
Indicator #
Indicator
A. Civics,
Government, and
Human Rights

6.3.12.A.1

6.3.12.A.2

Develop a plan for public accountability and transparency in
government related to a particular issue(s) and share the plan with
appropriate government officials.
Compare current case studies involving slavery, child labor, or
other unfair labor practices in the United States with those of other
nations, and evaluate the extent to which such problems are
universal.
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•

•

•

•

•

Collaboratively evaluate
possible solutions to problems
and conflicts that arise in an
interconnected world.
Critically analyze information,
make ethical judgments, and
responsibly address
controversial issues.
Communicate through rational
and persuasive written and oral
arguments to present solutions
to controversial issues.
Make informed and reasoned
decisions and accept
responsibility for the
consequences of their actions
and/or inactions.
Take actions that result in a
more just and equitable society.
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B. Geography,
People and the
Environment

6.3.12.B.1

C. Economics,
Innovation, and
Technology

6.3.12.C.1

D. History, Culture,
and Perspectives

6.3.12.D.1
6.3.12.D.2

Collaborate with students from other countries to develop possible
solutions to an issue of environmental justice, and present those
solutions to relevant national and international governmental
and/or nongovernmental organizations.
Participate in a simulated meeting (e.g., President's Council, World
Bank, International Monetary Fund (IMF)), research evidence from
multiple sources about an economic problem, (e.g., inflation,
unemployment, deficit), and develop a plan of action.
Analyze the impact of current governmental practices and laws
affecting national security and/or individual civil rights/ privacy.
Analyze a current foreign policy issue by considering current and
historical perspectives, examining strategies, and presenting
possible actions.

SOCIAL STUDIES SKILLS TABLE
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Social Studies Skills Table

Essential Question: What are effective strategies for accessing various sources of information and historical
evidence, determining their validity, and using them to solve a problem or find a solution to a public policy
question?
Social Studies
Skill

Chronological
Thinking

Spatial Thinking

K-4

5-8

9-12

Place key historical events
and people in historical
eras using timelines.

Construct timelines of the
events occurring during
major eras including
comparative events in world
history for the different
civilizations.

Compare present and past
events to evaluate the
consequences of past decisions
and to apply lessons learned.

Explain how the present is
connected to the past.

Explain how major events
are related to one another in
time.

Analyze how change occurs
through time due to shifting
values and beliefs as well as
technological advancements and
changes in the political and
economic landscape.

Determine locations of
places and interpret
information available on
maps and globes.

Select and use various
geographic representations
to compare information
about people, places,
regions, and environments.

Construct various forms of
geographic representations to
show the spatial patterns of
physical and human
phenomena.

Use thematic maps and
other geographic
representations to obtain,
describe, and compare
spatial patterns and

Use maps and other
documents to explain the
historical migration of
people, expansion and
disintegration of empires,

Relate current events to the
physical and human
characteristics of places and
regions.
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Presentationa
l Skills
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information about people,
places, regions, and
environments.

and growth of economic and
political systems.

Distinguish fact from
fiction.

Compare and contrast
Distinguish valid arguments
differing interpretations of
from false arguments when
current and historical events. interpreting current and
historical events.

Identify and interpret a
variety of primary and
secondary sources for
reconstructing the past
(i.e., documents, letters,
diaries, maps, photos, etc.)

Assess the credibility of
sources by identifying bias
and prejudice in documents,
media, and computergenerated information.

Evaluate sources for validity and
credibility and to detect
propaganda, censorship, and
bias.

Analyze primary and
secondary sources for
reconstructing the past and
understanding historical
perspectives (i.e.,
documents, letters, diaries,
maps, images, etc.).

Gather relevant information
from multiple sources
representing a wide range of
views (including historians and
experts) while using the date,
context, and corroborative value
of the sources to guide the
selection.

Use evidence to support
an idea in a digital, oral
and/ written format.

Select and analyze
information from a variety of
sources to present a
reasoned argument or
position in a written and/or
oral format.

Take a position on a current
public policy issue and support it
with historical evidence,
reasoning, and constitutional
analysis in a written and/or oral
format.

Share information about a
topic in an organized

Present information in a
logical manner using

Demonstrate effective
presentation skills by presenting
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manner (e.g., provide a
coherent line of reasoning
with supporting/relevant
details) speaking clearly
and at an appropriate
pace.
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evidence and reasoning
while demonstrating
presentation skills (e.g., eye
contact, adequate volume,
clear pronunciation).

information in a clear, concise,
and well-organized manner
taking into consider appropriate
use of language for task and
audience.

Capitalism: An economic and social system in which most trade and industries are privately controlled for profit, rather than by the state.
Common Good: Benefitting a community or society as a whole.
Incentive: A reward that affects decision making
Opportunity cost: The value of the best alternative given up (Council for Economic Education).
Representative democracy: A type of democracy in which citizens delegate authority to elected representatives (Dictionary.com).
Scarcity: The condition of not being able to have all of the goods and services that one wants (Council for Economic Education).
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Social Studies Timeframe Table
Note: The numbering of time periods (in Content Statements and coded CPI numbers) sometimes reflects the
overall era and sometimes reflects a time period within an era, as indicated below.
Standard
Standard 6.1
U.S. History:
America in the
World

Grades 5-8
Three Worlds Meet (Beginnings to 1620)
1. Three Worlds Meet
Colonization and Settlement (1585-1763)
2. Colonization and Settlement
Revolution and the New Nation (17541820s)
3. Revolution and the New Nation
Expansion and Reform (1801-1861)
4. Expansion and Reform
Civil War and Reconstruction (1850-1877)
5. Civil War and Reconstruction

Grades 9-12
Colonization and Settlement (1585-1763)*
1. Colonization and Settlement
Revolution and the New Nation (1754-1820s)
2. Revolution and the New Nation
Expansion and Reform (1801-1861)
3. Expansion and Reform
Civil War and Reconstruction (1850-1877)
4. Civil War and Reconstruction
The Development of the Industrial United
States (1870-1900)
5. The Development of the Industrial
United States
The Emergence of Modern America (18901930)
6. Progressive Reforms
7. World War I
8. Roaring Twenties
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The Great Depression and World War II (19291945)
9. The Great Depression
10. New Deal
11. World War II
Postwar United States (1945 to early 1970s)
12. Cold War
13. Civil Rights and Social Change
Contemporary United States (1970-Today)

Standard 6.2
World History/
Global Studies

The Beginnings of Human Society
1. Paleolithic and Neolithic Ages
Early Civilizations and the Emergence of
Pastoral Peoples (4000-1000 BCE)
2. Ancient River Valley Civilizations
The Classical Civilizations of the
Mediterranean World, India, and China
(1000 BCE-600 CE)
3. The Classical Civilizations of the
Mediterranean World, India, and
China
Expanding Exchanges and Encounters
(500 CE-1450 CE)

14. Domestic Policies
15. International Policies
16. Interconnected Global Society
The Emergence of the First Global Age (13501770)
1. Global Interactions and Colonialism
Renaissance, Reformation, Scientific
Revolution, and Enlightenment (1350-1700)
2. Renaissance, Reformation, Scientific
Revolution, and Enlightenment
Age of Revolutions (1750-1914)
3. Political and Industrial Revolutions,
Imperialism, Reform, and Global
Impact
A Half-Century of Crisis and Achievement
(1900-1945)
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4. Expanding Exchanges and
Encounters
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4. The Era of the Great Wars
The 20th Century Since 1945 (1945-Today)
5. Challenges for the Modern World
Contemporary Issues
6. Contemporary Issues
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2014 New Jersey Core Curriculum Content Standards - Technology
Content Area
Standard
Strand
Grade
Level
bands
P

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
A. Technology Operations and Concepts: Students demonstrate a sound understanding of technology concepts,
systems and operations.
Content Statement
Indicator
Indicator
Students will:
Understand and use technology systems.
Select and use applications effectively
and productively.

8.1.P.A.1
8.1.P.A.2
8.1.P.A.3
8.1.P.A.4

8.1.P.A.5
K-2

Understand and use technology systems.
Select and use applications effectively
and productively.

8.1.2.A.1
8.1.2.A.2
8.1.2.A.3
8.1.2.A.4

3-5

Understand and use technology systems.
Select and use applications effectively
and productively.

8.1.2.A.5
8.1.2.A.6
8.1.2.A.7
8.1.5.A.1
8.1.5.A.2
8.1.5.A.3
8.1.5.A.4
8.1.5.A.5

Use an input device to select an item and navigate the screen
Navigate the basic functions of a browser.
Use digital devices to create stories with pictures, numbers, letters and
words.
Use basic technology terms in the proper context in conversation with
peers and teachers (e.g., camera, tablet, Internet, mouse, keyboard, and
printer).
Demonstrate the ability to access and use resources on a computing device.
Identify the basic features of a digital device and explain its purpose.
Create a document using a word processing application.
Compare the common uses of at least two different digital applications and
identify the advantages and disadvantages of using each.
Demonstrate developmentally appropriate navigation skills in virtual
environments (i.e. games, museums).
Enter information into a spreadsheet and sort the information.
Identify the structure and components of a database.
Enter information into a database or spreadsheet and filter the information.
Select and use the appropriate digital tools and resources to accomplish a
variety of tasks including solving problems.
Format a document using a word processing application to enhance text
and include graphics, symbols and/ or pictures.
Use a graphic organizer to organize information about problem or issue.
Graph data using a spreadsheet, analyze and produce a report that explains
the analysis of the data.
Create and use a database to answer basic questions.
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8.1.5.A.6

6-8

Understand and use technology systems.

8.1.8.A.1

Select and use applications effectively
and productively.

8.1.8.A.2

8.1.8.A.3
8.1.8.A.4
8.1.8.A.5
9-12

Understand and use technology systems.

8.1.12.A.1

Select and use applications effectively
and productively.

8.1.12.A.2

8.1.12.A.3
8.1.12.A.4

8.1.12.A.5

Export data from a database into a spreadsheet; analyze and produce a
report that explains the analysis of the data.
Demonstrate knowledge of a real world problem using digital tools.
Create a document (e.g. newsletter, reports, personalized learning plan,
business letters or flyers) using one or more digital applications to be
critiqued by professionals for usability.
Use and/or develop a simulation that provides an environment to solve a
real world problem or theory.
Graph and calculate data within a spreadsheet and present a summary of
the results
Create a database query, sort and create a report and describe the process,
and explain the report results.
Create a personal digital portfolio which reflects personal and academic
interests, achievements, and career aspirations by using a variety of digital
tools and resources.
Produce and edit a multi-page digital document for a commercial or
professional audience and present it to peers and/or professionals in that
related area for review.
Collaborate in online courses, learning communities, social networks or
virtual worlds to discuss a resolution to a problem or issue.
Construct a spreadsheet workbook with multiple worksheets, rename tabs
to reflect the data on the worksheet, and use mathematical or logical
functions, charts and data from all worksheets to convey the results.
Create a report from a relational database consisting of at least two tables
and describe the process, and explain the report results.

Content Area
Standard
Strand
Grade
Level
bands
P
K-2

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
B. Creativity and Innovation: Students demonstrate creative thinking, construct knowledge and develop innovative
products and process using technology.
Content Statement
Indicator
Indicator
Students will:
Apply existing knowledge to generate
new ideas, products, or processes.

8.1.P.B.1
8.1.2.B.1

Create a story about a picture taken by the student on a digital camera or
mobile device.
Illustrate and communicate original ideas and stories using multiple digital
tools and resources.
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Create original works as a means of
personal or group expression.
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8.1.5.B.1

6-8

8.1.8.B.1

9-12

8.1.12.B.2

Collaborative to produce a digital story about a significant local event or
issue based on first-person interviews.
Synthesize and publish information about a local or global issue or event
(ex. telecollaborative project, blog, school web).
Apply previous content knowledge by creating and piloting a digital
learning game or tutorial.

Content Area
Standard
Strand
Grade
Level
bands
P
K-2

3-5

6-8
9-12

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
C. Communication and Collaboration: Students use digital media and environments to communicate and work
collaboratively, including at a distance, to support individual learning and contribute to the learning of others.
Content Statement
Indicator
Indicator

Interact, collaborate, and publish with
8.1.P.C.1
peers, experts, or others by employing a
variety of digital environments and media. 8.1.2.C.1
Communicate information and ideas to
multiple audiences using a variety of
media and formats.
Develop cultural understanding and
global awareness by engaging with
learners of other cultures.
Contribute to project teams to produce
original works or solve problems.

Content Area
Standard
Strand

Grade
Level
bands

8.1.5.C.1

8.1.8.C.1
8.1.12.C.1

Collaborate with peers by participating in interactive digital games or
activities.
Engage in a variety of developmentally appropriate learning activities with
students in other classes, schools, or countries using various media formats
such as online collaborative tools, and social media.
Engage in online discussions with learners of other cultures to investigate a
worldwide issue from multiple perspectives and sources, evaluate findings
and present possible solutions, using digital tools and online resources for
all steps.
Collaborate to develop and publish work that provides perspectives on a
global problem for discussions with learners from other countries.
Develop an innovative solution to a real world problem or issue in
collaboration with peers and experts, and present ideas for feedback
through social media or in an online community.

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
D. Digital Citizenship: Students understand human, cultural, and societal issues related to technology and practice
legal and ethical behavior.

Content Statement

Indicator

Indicator

SST 508: World History, 500 - 1500
K-2

3-5
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Advocate and practice safe, legal, and
responsible use of information and
technology.
Advocate and practice safe, legal, and
responsible use of information and
technology.
Demonstrate personal responsibility for
lifelong learning.

8.1.2.D.1

Develop an understanding of ownership of print and nonprint information.

8.1.5.D.1
8.1.5.D.2

Understand the need for and use of copyrights.
Analyze the resource citations in online materials for proper use.

8.1.5.D.3

Demonstrate an understanding of the need to practice cyber safety, cyber
security, and cyber ethics when using technologies and social media.

Exhibit leadership for digital citizenship.

8.1.5.D.4

Understand digital citizenship and demonstrate an understanding of the
personal consequences of inappropriate use of technology and social
media.

Advocate and practice safe, legal, and
responsible use of information and
technology.
Demonstrate personal responsibility for
lifelong learning.

8.1.8.D.1

Exhibit leadership for digital citizenship.

8.1.8.D.4

Understand and model appropriate online behaviors related to cyber safety,
cyber bullying, cyber security, and cyber ethics including appropriate use
of social media.
Demonstrate the application of appropriate citations to digital content.
Demonstrate an understanding of fair use and Creative Commons to
intellectual property.
Assess the credibility and accuracy of digital content.

8.1.8.D.2
8.1.8.D.3

8.1.8.D.5
9-12

Advocate and practice safe, legal, and
responsible use of information and
technology.
Demonstrate personal responsibility for
lifelong learning.

8.1.12.D.1

8.1.12.D.2
8.1.12.D.3

Exhibit leadership for digital citizenship.

8.1.12.D.4
8.1.12.D.5

Content Area
Standard

Understand appropriate uses for social media and the negative
consequences of misuse.
Demonstrate appropriate application of copyright, fair use and/or Creative
Commons to an original work.
Evaluate consequences of unauthorized electronic access (e.g., hacking)
and disclosure, and on dissemination of personal information.
Compare and contrast policies on filtering and censorship both locally and
globally.
Research and understand the positive and negative impact of one’s digital
footprint.
Analyze the capabilities and limitations of current and emerging
technology resources and assess their potential to address personal, social,
lifelong learning, and career needs.

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
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E: Research and Information Fluency: Students apply digital tools to gather, evaluate, and use information.

Grade
Level
bands
P

Content Statement

Indicator

Indicator

Students will:
Plan strategies to guide inquiry.

8.1.P.E.1

K-2

Plan strategies to guide inquiry

8.1.2.E.1

Use the Internet to explore and investigate questions with a teacher’s
support.
Use digital tools and online resources to explore a problem or issue.

Locate, organize, analyze, evaluate,
synthesize, and ethically use information
from a variety of sources and media.
Evaluate and select information sources
and digital tools based on the
appropriateness for specific tasks.
3-5

Plan strategies to guide inquiry.

8.1.5.E.1

Use digital tools to research and evaluate the accuracy of, relevance to, and
appropriateness of using print and non-print electronic information sources
to complete a variety of tasks.

8.1.8.E.1

Effectively use a variety of search tools and filters in professional public
databases to find information to solve a real world problem.

Locate, organize, analyze, evaluate,
synthesize, and ethically use information
from a variety of sources and media.
Evaluate and select information sources
and digital tools based on the
appropriateness for specific tasks.
6-8

Plan strategies to guide inquiry.
Locate, organize, analyze, evaluate,
synthesize, and ethically use information
from a variety of sources and media.
Evaluate and select information sources
and digital tools based on the
appropriateness for specific tasks.
Process data and report results.
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Plan strategies to guide inquiry.

8.1.12.E.1

Locate, organize, analyze, evaluate,
synthesize, and ethically use information
from a variety of sources and media.

Produce a position statement about a real world problem by developing a
systematic plan of investigation with peers and experts synthesizing
information from multiple sources.

8.1.12.E.2

Research and evaluate the impact on society of the unethical use of digital
tools and present your research to peers.

Evaluate and select information sources
and digital tools based on the
appropriateness for specific tasks.
Process data and report results.
Content Area
Standard
Strand

Grade
Level
bands
K-2

Technology
8.1 Educational Technology: All students will use digital tools to access, manage, evaluate, and synthesize
information in order to solve problems individually and collaborate and to create and communicate knowledge.
F: Critical thinking, problem solving, and decision making: Students use critical thinking skills to plan and conduct
research, manage projects, solve problems, and make informed decisions using appropriate digital tools and resources.

Content Statement
Students will:

Indicator

Indicator

Identify and define authentic problems
and significant questions for
investigation.

8.1.2.F.1

Use geographic mapping tools to plan and solve problems.

8.1.5.F.1

Apply digital tools to collect, organize, and analyze data that support a
scientific finding.

Plan and manage activities to develop a
solution or complete a project.
Collect and analyze data to identify
solutions and/or make informed decisions.
Use multiple processes and diverse
perspectives to explore alternative
solutions.
3-5

Identify and define authentic problems
and significant questions for
investigation.
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Plan and manage activities to develop a
solution or complete a project.
Collect and analyze data to identify
solutions and/or make informed decisions.

6-8

Use multiple processes and diverse
perspectives to explore alternative
solutions
Identify and define authentic problems
and significant questions for
investigation.

8.1.8.F.1

Explore a local issue, by using digital tools to collect and analyze data to
identify a solution and make an informed decision.

8.1.12.F.1

Evaluate the strengths and limitations of emerging technologies and their
impact on educational, career, personal and or social needs.

Plan and manage activities to develop a
solution or complete a project.
Collect and analyze data to identify
solutions and/or make informed decisions.

9-12

Use multiple processes and diverse
perspectives to explore alternative
solutions.
Identify and define authentic problems
and significant questions for
investigation.
Plan and manage activities to develop a
solution or complete a project.
Collect and analyze data to identify
solutions and/or make informed decisions.
Use multiple processes and diverse
perspectives to explore alternative
solutions.
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2014 New Jersey Core Curriculum Content Standards - Technology
Content Area
Standard

Strand
Grade
Level
bands
K-2

3-5

Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming:
All students will develop an understanding of the nature and impact of technology, engineering, technological
design, computational thinking and the designed world as they relate to the individual, global society, and the
environment.
A. The Nature of Technology: Creativity and Innovation Technology systems impact every aspect of the world in which
we live.
Content Statement
Indicator
Indicator
Students will be able to
understand:
The characteristics and scope
of technology.

8.2.2.A.1
8.2.2.A.2

Define products produced as a result of technology or of nature.
Describe how designed products and systems are useful at school, home and work.

The core concepts of
technology.
The relationships among
technologies and the
connections between
technology and other fields
of study.
The characteristics and scope
of technology.

8.2.2.A.3
8.2.2.A.4
8.2.2.A.5

Identify a system and the components that work together to accomplish its purpose.
Choose a product to make and plan the tools and materials needed.
Collaborate to design a solution to a problem affecting the community.

8.2.5.A.1

Compare and contrast how products made in nature differ from products that are human
made in how they are produced and used.
Investigate and present factors that influence the development and function of a product
and a system.
Investigate and present factors that influence the development and function of products
and systems, e.g., resources, criteria and constraints.
Compare and contrast how technologies have changed over time due to human needs
and economic, political and/or cultural influences.

8.2.5.A.2
The core concepts of
technology.

8.2.5.A.3

The relationships among
technologies and the
connections between
technology and other fields
of study.

8.2.5.A.4

8.2.5.A.5

Identify how improvement in the understanding of materials science impacts
technologies.
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The characteristics and scope
of technology.

8.2.8.A.1

Research a product that was designed for a specific demand and identify how the
product has changed to meet new demands (i.e. telephone for communication - smart
phone for mobility needs).

The core concepts of
technology.

8.2.8.A.2

Examine a system, consider how each part relates to other parts, and discuss a part to
redesign to improve the system.
Investigate a malfunction in any part of a system and identify its impacts.
Redesign an existing product that impacts the environment to lessen its impact(s) on the
environment.
Describe how resources such as material, energy, information, time, tools, people, and
capital contribute to a technological product or system.

The relationships among
technologies and the
connections between
technology and other fields
of study.
The characteristics and scope
of technology.
The core concepts of
technology.
The relationships among
technologies and the
connections between
technology and other fields
of study.

8.2.8.A.3
8.2.8.A.4
8.2.8.A.5

8.2.12.A.1
8.2.12.A.2
8.2.12.A.3

Propose an innovation to meet future demands supported by an analysis of the potential
full costs, benefits, trade-offs and risks, related to the use of the innovation.
Analyze a current technology and the resources used, to identify the trade-offs in terms
of availability, cost, desirability and waste.
Research and present information on an existing technological product that has been
repurposed for a different function.

Content Area
Standard

Strand
Grade
Level
bands
K-2

Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming:
All students will develop an understanding of the nature and impact of technology, engineering, technological
design, computational thinking and the designed world as they relate to the individual, global society, and the
environment.
B. Technology and Society: Knowledge and understanding of human, cultural and society values are fundamental when
designing technology systems and products in the global society.
Content Statement
Indicator Indicator
Students will be able to
understand:
The cultural, social,
economic and political
effects of technology.

8.2.2.B.1

Identify how technology impacts or improves life.
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3-5

The effects of technology on
the environment.
The role of society in the
development and use of
technology.
The influence of technology
on history.
The cultural, social,
economic and political
effects of technology.
The effects of technology on
the environment.
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8.2.2.B.2

Demonstrate how reusing a product affects the local and global environment.

8.2.2.B.3

Identify products or systems that are designed to meet human needs.

8.2.2.B.4

Identify how the ways people live and work has changed because of technology.

8.2.5.B.1

Examine ethical considerations in the development and production of a product through
its life cycle.

8.2.5.B.2

8.2.5.B.4

Examine systems used for recycling and recommend simplification of the systems and
share with product developers.
Investigate ways that various technologies are being developed and used to reduce
improper use of resources.
Research technologies that have changed due to society’s changing needs and wants.

8.2.5.B.5
8.2.5.B.6

Explain the purpose of intellectual property law.
Compare and discuss how technologies have influenced history in the past century.

8.2.8.B.1

Evaluate the history and impact of sustainability on the development of a designed
product or system over time and present results to peers.

8.2.8.B.2

Identify the desired and undesired consequences from the use of a product or system.

8.2.8.B.3

Research and analyze the ethical issues of a product or system on the environment and
report findings for review by peers and /or experts.

8.2.8.B.4

Research examples of how humans can devise technologies to reduce the negative
consequences of other technologies and present your findings.

8.2.8.B.5

Identify new technologies resulting from the demands, values, and interests of
individuals, businesses, industries and societies.
Compare and contrast the different types of intellectual property including copyrights,
patents and trademarks.

8.2.5.B.3
The role of society in the
development and use of
technology.
The influence of technology
on history.
6-8

The cultural, social,
economic and political
effects of technology.

The effects of technology on
the environment.

The role of society in the
development and use of
technology.

8.2.8.B.6
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The influence of technology
on history.

8.2.8.B.7

Analyze the historical impact of waste and demonstrate how a product is upcycled,
reused or remanufactured into a new product.

The cultural, social,
economic and political
effects of technology.
The effects of technology on
the environment.

8.2.12.B.1

Research and analyze the impact of the design constraints (specifications and limits) for
a product or technology driven by a cultural, social, economic or political need and
publish for review.
Evaluate ethical considerations regarding the sustainability of environmental resources
that are used for the design, creation and maintenance of a chosen product.

The role of society in the
development and use of
technology.
The influence of technology
on history.

8.2.12.B.3

Analyze ethical and unethical practices around intellectual property rights as influenced
by human wants and/or needs.

8.2.12.B.4

Investigate a technology used in a given period of history, e.g., stone age, industrial
revolution or information age, and identify their impact and how they may have
changed to meet human needs and wants.

8.2.12.B.5

Research the historical tensions between environmental and economic considerations as
driven by human needs and wants in the development of a technological product, and
present the competing viewpoints to peers for review.

8.2.12.B.2

Content Area
Standard

Strand
Grade
Level
bands
K-2

Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming:
All students will develop an understanding of the nature and impact of technology, engineering, technological
design, computational thinking and the designed world as they relate to the individual, global society, and the
environment.
C. Design: The design process is a systematic approach to solving problems.
Content Statement
Indicator Indicator
Students will be able to
understand:
The attributes of design.

The application of
engineering design.
The role of troubleshooting,
research and development,

8.2.2.C.1
8.2.2.C.2
8.2.2.C.3
8.2.2.C.4
8.2.2.C.5
8.2.2.C.6

Brainstorm ideas on how to solve a problem or build a product.
Create a drawing of a product or device that communicates its function to peers and
discuss.
Explain why we need to make new products.
Identify designed products and brainstorm how to improve one used in the classroom.
Describe how the parts of a common toy or tool interact and work as part of a system.
Investigate a product that has stopped working and brainstorm ideas to correct the
problem.
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invention and innovation and
experimentation in problem
solving.
The attributes of design.

The application of
engineering design.
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8.2.5.C.1

Collaborate with peers to illustrate components of a designed system.

8.2.5.C.2

Explain how specifications and limitations can be used to direct a product’s
development.

8.2.5.C.3

Research how design modifications have lead to new products.

8.2.5.C.4

Collaborate and brainstorm with peers to solve a problem evaluating all solutions to
provide the best results with supporting sketches or models.
Explain the functions of a system and subsystems.

8.2.5.C.5

6-8

The role of troubleshooting,
research and development,
invention and innovation and
experimentation in problem
solving.
The attributes of design.

The application of
engineering design.

8.2.5.C.6

Examine a malfunctioning tool and identify the process to troubleshoot and present
options to repair the tool.

8.2.5.C.7

Work with peers to redesign an existing product for a different purpose.

8.2.8.C.1

Explain how different teams/groups can contribute to the overall design of a product.

8.2.8.C.2

Explain the need for optimization in a design process.

8.2.8.C.3

Evaluate the function, value, and aesthetics of a technological product or system, from
the perspective of the user and the producer.
Identify the steps in the design process that would be used to solve a designated
problem.
Explain the interdependence of a subsystem that operates as part of a system.
Create a technical sketch of a product with materials and measurements labeled.
Collaborate to examine a malfunctioning system and identify the step-by-step process
used to troubleshoot, evaluate and test options to repair the product, presenting the
better solution.
Collaborate with peers and experts in the field to research and develop a product using
the design process, data analysis and trends, and maintain a design log with annotated
sketches to record the developmental cycle.
Develop a proposal for a chosen solution that include models (physical, graphical or
mathematical) to communicate the solution to peers.
Explain how open source technologies follow the design process.

8.2.8.C.4
8.2.8.C.5

The role of troubleshooting,
research and development,
invention and innovation and
experimentation in problem
solving.

8.2.8.C.6

8.2.8.C.7

8.2.8.C.8
9-12

The attributes of design.

8.2.12.C.1
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8.2.12.C.2
The application of
engineering design.

8.2.12.C.3

8.2.12.C.4
8.2.12.C.5
The role of troubleshooting,
research and development,
invention and innovation and
experimentation in problem
solving.

8.2.12.C.6

8.2.12.C.7

Analyze a product and how it has changed or might change over time to meet human
needs and wants.
Analyze a product or system for factors such as safety, reliability, economic
considerations, quality control, environmental concerns, manufacturability, maintenance
and repair, and human factors engineering (ergonomics).
Explain and identify interdependent systems and their functions.
Create scaled engineering drawings of products both manually and digitally with
materials and measurements labeled.
Research an existing product, reverse engineer and redesign it to improve form and
function.
Use a design process to devise a technological product or system that addresses a global
problem, provide research, identify trade-offs and constraints, and document the process
through drawings that include data and materials.

Content Area
Standard

Grade
Level
bands

Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming:
All students will develop an understanding of the nature and impact of technology, engineering, technological
design, computational thinking and the designed world as they relate to the individual, global society, and the
environment.
D. Abilities for a Technological World: The designed world is the product of a design process that provides the means
to convert resources into products and systems.
Content Statement
Indicator Indicator
Students will understand
how to:

K-2

Apply the design process.

8.2.2.D.1

Collaborate and apply a design process to solve a simple problem from everyday
experiences.

Use and maintain
technological products and
systems.

8.2.2.D.2
8.2.2.D.3
8.2.2.D.4

Discover how a product works by taking it apart, sketching how parts fit, and putting it
back together.
Identify the strengths and weaknesses in a product or system.
Identify the resources needed to create technological products or systems.

Assess the impact of products
and systems.

8.2.2.D.5

Identify how using a tool (such as a bucket or wagon) aids in reducing work.

Strand
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3-5

Apply the design process.
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8.2.5.D.1

8.2.5.D.2
Use and maintain
technological products and
systems.

8.2.5.D.3
8.2.5.D.4
8.2.5.D.5

Assess the impact of products
and systems.

8.2.5.D.6
8.2.5.D.7

6-8

Apply the design process.

8.2.8.D.1

8.2.8.D.2

8.2.8.D.3

9-12

Identify and collect information about a problem that can be solved by technology,
generate ideas to solve the problem, and identify constraints and trade-offs to be
considered.
Evaluate and test alternative solutions to a problem using the constraints and trade-offs
identified in the design process to evaluate potential solutions.
Follow step by step directions to assemble a product or solve a problem.
Explain why human-designed systems, products, and environments need to be
constantly monitored, maintained, and improved.
Describe how resources such as material, energy, information, time, tools, people and
capital are used in products or systems.
Explain the positive and negative effect of products and systems on humans, other
species and the environment, and when the product or system should be used.
Explain the impact that resources such as energy and materials used in a process to
produce products or system have on the environment.
Design and create a product that addresses a real world problem using a design process
under specific constraints.
Identify the design constraints and trade-offs involved in designing a prototype (e.g.,
how the prototype might fail and how it might be improved) by completing a design
problem and reporting results in a multimedia presentation, design portfolio or
engineering notebook.
Build a prototype that meets a STEM-based design challenge using science,
engineering, and math principles that validate a solution.
Research and publish the steps for using and maintaining a product or system and
incorporate diagrams or images throughout to enhance user comprehension.

Use and maintain
technological products and
systems.

8.2.8.D.4

Assess the impact of products
and systems.

8.2.8.D.5

Explain the impact of resource selection and the production process in the development
of a common or technological product or system.

8.2.8.D.6

Identify and explain how the resources and processes used in the production of a current
technological product can be modified to have a more positive impact on the
environment.
Design and create a prototype to solve a real world problem using a design process,
identify constraints addressed during the creation of the prototype, identify trade-offs
made, and present the solution for peer review.

Apply the design process.

8.2.12.D.1
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8.2.12.D.2

Use and maintain
technological products and
systems.

8.2.12.D.3

Assess the impact of products
and systems.

8.2.12.D.4
8.2.12.D.5
8.2.12.D.6

Write a feasibility study of a product to include: economic, market, technical, financial,
and management factors, and provide recommendations for implementation.
Determine and use the appropriate resources (e.g., CNC (Computer Numerical Control)
equipment, 3D printers, CAD software) in the design, development and creation of a
technological product or system.
Assess the impacts of emerging technologies on developing countries.
Explain how material processing impacts the quality of engineered and fabricated
products.
Synthesize data, analyze trends and draw conclusions regarding the effect of a
technology on the individual, society, or the environment and publish conclusions.

Content Area
Standard

Strand
Grade
Level
bands
K-2

3-5

Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming:
All students will develop an understanding of the nature and impact of technology, engineering, technological
design, computational thinking and the designed world as they relate to the individual, global society, and the
environment.
E. Computational Thinking: Programming: Computational thinking builds and enhances problem solving, allowing
students to move beyond using knowledge to creating knowledge.
Content Statement
Indicator Indicator
Students will be able to
understand:
Computational thinking
and computer
programming as tools used
in design and engineering.

Computational thinking
and computer

8.2.2.E.1

List and demonstrate the steps to an everyday task.

8.2.2.E.2

Demonstrate an understanding of how a computer takes input through a series of written
commands and then interprets and displays information as output.

8.2.2.E.3

Create algorithms (a sets of instructions) using a pre-defined set of commands (e.g., to
move a student or a character through a maze).

8.2.2.E.4

Debug an algorithm (i.e., correct an error).

8.2.2.E.5

Use appropriate terms in conversation (e.g., basic vocabulary words: input, output, the
operating system, debug, and algorithm).
Identify how computer programming impacts our everyday lives.

8.2.5.E.1
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programming as tools used
in design and engineering.

6-8

Computational thinking
and computer
programming as tools used
in design and engineering.
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8.2.5.E.2

Demonstrate an understanding of how a computer takes input of data, processes and
stores the data through a series of commands, and outputs information.

8.2.5.E.3

Using a simple, visual programming language, create a program using loops, events and
procedures to generate specific output.

8.2.5.E.4

Use appropriate terms in conversation (e.g., algorithm, program, debug, loop, events,
procedures, memory, storage, processing, software, coding, procedure, and data).

8.2.8.E.1

Identify ways computers are used that have had an impact across the range of human
activity and within different careers where they are used.

8.2.8.E.2
8.2.8.E.3

Demonstrate an understanding of the relationship between hardware and software.
Develop an algorithm to solve an assigned problem using a specified set of commands
and use peer review to critique the solution.
Use appropriate terms in conversation (e.g., programming, language, data, RAM, ROM,
Boolean logic terms).
Demonstrate an understanding of the problem-solving capacity of computers in our
world.
Analyze the relationships between internal and external computer components.
Use a programming language to solve problems or accomplish a task (e.g., robotic
functions, website designs, applications, and games).

8.2.8.E.4
9-12

Computational thinking
and computer
programming as tools used
in design and engineering.

8.2.12.E.1
8.2.12.E.2
8.2.12.E.3

8.2.12.E.4

Use appropriate terms in conversation (e.g., troubleshooting, peripherals, diagnostic
software, GUI, abstraction, variables, data types and conditional statements).

